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The House met at 9 a.m. and was
called to order by the Speaker.

———
PRAYER

The Chaplain, the Reverend Patrick
J. Conroy, offered the following prayer:

Compassionate and merciful God, we
give You thanks for giving us another
day.

As this House comes together at the
end of the week, bless the work of its
Members.

Give them strength, fortitude, and
patience. Fill their hearts with char-
ity, their minds with understanding,
their wills with courage to do the right
thing for all of America.

The work that they have is difficult
work. May they rise together to ac-
complish what is best for our great Na-
tion and, indeed, for all the world, for
You have blessed us with many graces
and given us the responsibility of being
a light shining on a hill.

May all that is done this day be for
Your greater honor and glory.

Amen.

———
THE JOURNAL

The SPEAKER. The Chair has exam-
ined the Journal of the last day’s pro-
ceedings and announces to the House
his approval thereof.

Pursuant to clause 1, rule I, the Jour-
nal stands approved.

Mr. WILSON of South Carolina. Mr.
Speaker, pursuant to clause 1, rule I, I
demand a vote on agreeing to the
Speaker’s approval of the Journal.

The SPEAKER. The question is on
the Speaker’s approval of the Journal.

The question was taken; and the
Speaker announced that the ayes ap-
peared to have it.

Mr. WILSON of South Carolina. Mr.
Speaker, I object to the vote on the
ground that a quorum is not present
and make the point of order that a
quorum is not present.

The SPEAKER. Pursuant to clause 8,
rule XX, further proceedings on this
question will be postponed.

The point of no quorum is considered
withdrawn.

————
PLEDGE OF ALLEGIANCE

The SPEAKER. Will the gentleman
from Vermont (Mr. WELCH) come for-
ward and lead the House in the Pledge
of Allegiance.

Mr. WELCH led the Pledge of Alle-
giance as follows:

I pledge allegiance to the Flag of the
United States of America, and to the Repub-
lic for which it stands, one nation under God,
indivisible, with liberty and justice for all.

————————

ANNOUNCEMENT BY THE SPEAKER

The SPEAKER. The Chair will enter-
tain up to five requests for 1-minute
speeches on each side of the aisle.

———

DEPARTMENT OF DEFENSE
FURLOUGHS

(Mr. WITTMAN asked and was given
permission to address the House for 1
minute and to revise and extend his re-
marks.)

Mr. WITTMAN. Mr. Speaker, this
week, our civilian defense employees
are at their desks, working fervently,
after staying home for their first fur-
lough day last week. Now they’re hav-
ing to take a furlough day each week
for the next 11 weeks.

I have talked with folks in my dis-
trict who are, to say the least, frus-
trated as our Nation and they are deep-
ly, deeply affected by these furloughs.
As one constituent said, they are
“‘being held hostage.”

The United States is the greatest Na-
tion in the world and has the greatest
military the world has ever known be-
cause we have citizens dedicated to
serve—dedicated in spite of a lack of
true leadership in Washington.

While the administration had other
choices rather than to furlough these
essential employees, they chose in-
stead to make a political statement on
the backs of our fellow citizens to
spread the pain far and wide. Our Na-
tion’s defense will undoubtedly suffer.

I continue to urge the administration
to utilize the flexibility it has, and I
urge Congress to get to work on our
Nation’s defense legislation.

——————

BRANDON WEBB

(Mr. BARROW of Georgia asked and
was given permission to address the
House for 1 minute and to revise and
extend his remarks.)

Mr. BARROW of Georgia. Mr. Speak-
er, I rise today to thank a longtime
staff member in my office, Brandon
Webb.

After more than 6 years of service to
the people of Georgia’s 12th District,
Brandon left my office to serve as leg-
islative director for Congresswoman
ROBIN KELLY of Illinois.

Brandon joined my staff in 2007 as a
staff assistant, and climbed through
the ranks to serve as senior legislative
assistant. Brandon played an impor-
tant role in crafting legislation, in-
cluding a bill to cut the Federal vehi-
cle fleet, saving the Federal Govern-
ment over $500 million; and he helped
our communities by organizing free
health fairs for families in the 12th Dis-
trict so they could get the care they
need.

I would like to congratulate Brandon
on his promotion with Congresswoman
KELLY. I also congratulate him and his
new bride, Sabrina, on their recent
marriage.

I am honored to have had the privi-
lege to work with Brandon, and on be-
half of the people in Georgia he served
for over 6 years, I would like to thank
him for his hard work and dedication.
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CHILDREN DESERVE QUALITY
EDUCATION

(Mr. WILSON of South Carolina
asked and was given permission to ad-
dress the House for 1 minute and to re-
vise and extend his remarks.)

Mr. WILSON of South Carolina. Mr.
Speaker, our education system needs
reform for America’s children.

For far too long, we have watched as
government red tape and regulations
have robbed our youth from learning
the skills necessary to succeed. Chil-
dren deserve better than ineffective,
status quo education practices. We
must empower those who know what’s
best for our children rather than con-
tinue the tradition of Big Government
mandates.

House Republicans, led by Education
Chairman JOHN KLINE, have a plan to
reform our education system with com-
monsense solutions. By removing the
power of government bureaucracy and
by empowering locally elected school
boards, our teachers, parents, and local
leaders, we will have the opportunity
to develop a working educational plan
to help our children succeed.

As the House votes on the Student
Success Act today, it is my hope that
Members from both sides of the aisle
will join together and support this leg-
islation for the sake of our children’s
future.

In conclusion, God bless our troops,
and we will never forget September the
11th in the global war on terrorism.

THE REALITY OF CLIMATE
CHANGE

(Mr. WELCH asked and was given
permission to address the House for 1
minute and to revise and extend his re-
marks.)

Mr. WELCH. Mr. Speaker, climate
change is real. The future damage that
will be done if we fail to address it is
foreseeable and predictable.

We are living through an extended
period of radical weather. The weather
systems of 2012 produced the
secondmost damaging infliction to the
economy in the history of our coun-
try—3$115 billion—much of it from Hur-
ricane Sandy, much of it from an ex-
tended drought. Sea levels are rising.
This is measurable. This is not debat-
able. It is fact.

What we are doing in this Congress is
arguing about energy policy, but we
are having that argument in the con-
text of denying that the failure to ad-
dress climate change won’t have seri-
ous economic and social implications.
Sea levels are rising. The damage to
our Treasury is rising. The suffering of
our people is real. So it is absolutely
essential that the House of Representa-
tives acknowledge the reality of cli-
mate change and include that in its de-
bate on energy policy.

——

LANCASTER HEROES

(Mr. PITTS asked and was given per-
mission to address the House for 1
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minute and to revise and extend his re-
marks.)

Mr. PITTS. Mr. Speaker, today, I
come to the floor to recognize two
young heroes from Lancaster, Pennsyl-
vania.

Last week, a young b5-year-old girl,
Jocelyn Rojas, was abducted from her
front yard by a stranger, an older man,
who turned out to be a previously con-
victed sex offender.

The police and folks across the neigh-
borhood quickly organized a search.
Temar Boggs and Chris Garcia set out
on their bikes with other friends, and
when the boys spotted a suspicious car
wandering through their development,
they checked it out and saw the young
girl inside. They relentlessly chased
the driver on their bikes for 15 furious
minutes. In recognizing that the boys
wouldn’t give up, the man let Jocelyn
out of the car and drove away. She im-
mediately ran to the boys, asking for
her mother, and they safely took her
back home.

While they may not think of them-
selves as heroes, they certainly are.
Thanks to Temar and Chris, Jocelyn is
home, and the suspect is now in cus-
tody.

PROPHETSTOWN FIRE

(Mrs. BUSTOS asked and was given
permission to address the House for 1
minute.)

Mrs. BUSTOS. Mr. Speaker, I rise
today to speak about the terrible fire
earlier this week that destroyed much
of Prophetstown, Illinois—a small town
in Whiteside County, Illinois, that I
have the honor of representing.

The blaze destroyed nearly all of
downtown and disrupted the lives of so
many people living and working in this
northwestern Illinois town full of car-
ing people. Several families of this
town of more than 2,000 people lost all
of their possessions, not to mention
their livelihoods.

Angie Stegmiller lost everything she
owned in the fire, including precious
knicknacks that were handed down
from her grandparents. Her cats are
still missing. As Angie said, ‘“‘It’s not
the stuff. It’s the memories behind the
stuff.” She is still holding out hope
that her cats will return.

The community’s response to the fire
should serve as an inspiration to all.
Residents are coming together to help
one another through this. The Meth-
odist church has received so many food
donations that its freezers are over-
filled. Neighbors are helping neighbors
clean up the rubble and are turning
over spare bedrooms and bathrooms to
those who are temporarily homeless.
Residents have begun the slogan
“Prophetstown Strong’ to refer to the
resiliency of this community.

I have no doubt that, due to the spir-
it and resolve of the citizens of
Prophetstown, this town will recover
and be stronger.
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FOR HARDWORKING AMERICANS

(Mr. BENTIVOLIO asked and was
given permission to address the House
for 1 minute and to revise and extend
his remarks.)

Mr. BENTIVOLIO. Mr. Speaker,
we’ve had a few acrimonious weeks
over the last month, but, today, I want
to talk about something that crosses
the partisan divide, something that
makes this country go. Whether you’re
a Republican or a Democrat, it’s unde-
niable that the ethic of hard work is
the glue that binds our Nation to-
gether, and when we go back and forth,
yelling at each other, we in Congress
tend to forget that.

Our task is to promote legislation
that leads our country into the 21st
century.

As Congress prepares to take up some
major issues, we must keep in mind
that the people of this Nation want so-
lutions, solutions that empower them
to achieve their American Dream. We
must remember what keeps this coun-
try together. We must strive valiantly
and dare greatly, and we must develop
solutions that promote hard work and
an honest wage.

————

LET’S GET AMERICA BACK TO
WORK

(Mr. CICILLINE asked and was given
permission to address the House for 1
minute.)

Mr. CICILLINE. Mr. Speaker, since
taking control of the House of Rep-
resentatives, House Republicans have
held 39 separate votes that would un-
dermine all or part of the Affordable
Care Act. What is most unfortunate is
that, in those 2% years, the House Re-
publican leadership has refused to work
across the aisle with Democrats to put
people back to work and pass a com-
prehensive jobs bill, a bill that would
help middle class families.

It’s time for the House Republican
leadership to put away political slo-
gans and partisan gamesmanship and
to get serious about governing.

Let’s focus on rebuilding the crum-
bling infrastructure of our country so
we can move goods, services, and infor-
mation to compete in a 21st century
economy. Let’s harness American inno-
vation and support the resurgence of
American manufacturing by taking up
the Make It In America agenda of the
Democratic Caucus. Let’s also protect
young people and families from rising
interest rates on student loans.

Mr. Speaker, let’s stop wasting time,
and let’s get America back to work.

———

IN HONOR OF THE SERVICE OF
TOM PRICE

(Mr. GOSAR asked and was given
permission to address the House for 1
minute.)

Mr. GOSAR. Mr. Speaker, I rise
today to recognize a distinguished
leader who has earned the respect of
everyone who knows him, Mr. Tom
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Price. Tom has lived in the Kingman
area for almost 30 years and is married
to Ada Calderon Mora. Together, they
have six children and four grandsons.

Tom is a successful attorney who is
happy to advise anyone on one’s legal
situation. He is a critical thinker—the
kind of man who is able to take a com-
plex situation, simplify it and put it
into a context that is usable, workable,
and solvable. Tom has that gift. He
serves on several boards in the commu-
nity, but, today, I honor him for his
service to the Kingman Chamber of
Commerce.

He has served in each of the execu-
tive officer positions within the King-
man Chamber of Commerce, and is
serving in his last year as immediate
past chairman. He is the chairman of
the Business and Government Com-
mittee, which concentrates on edu-
cating the community on political
issues and candidates.

Tom, thank you for your work and
for your dedication to our community.
I truly believe that the entire Kingman
area is a better place to live in because
of you.

For a life that has included more
than 30 years of service, I am pleased
to recognize Tom Price, in this great
body, as a true American and a leader
for the businessmen and -women of
Kingman, Arizona.

SUPPORTING FEDERAL FUNDING
FOR SCIENTIFIC RESEARCH

(Mr. MCNERNEY asked and was
given permission to address the House
for 1 minute.)

Mr. MCNERNEY. Mr. Speaker, I rise
today to bring your attention to the
development of an exciting new fabric
that was recently created by bio-
medical engineers at the University of
California at Davis—a fabric that
drives moisture away.

Two graduate students, Siyuan Xing
and Jia Jiang, at the Micro-Nano Inno-
vations Laboratory, led by Professor
Tingrui Pan, with the financial support
of the National Science Foundation,
developed a textile that stays dry by
forming moisture into droplets that
drain away by attaching a network of
water-attracting threads to water-re-
pellent fabric.

Now, discoveries like these have led
to significant advances in a variety of
applications. This project could be used
to develop and improve active gear;
but, more significantly, it is likely to
be developed in the materials that will
help our firefighters and our troops
stay cool while in the field or that will
help astronauts conserve precious lig-
uids while in space.

I am proud to support Federal fund-
ing for scientific research, and I urge
my colleagues to do the same.

——
O 0915
STUDENT SUCCESS ACT

The SPEAKER pro tempore (Mr.
RODNEY DAVIS of Illinois). Pursuant to
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House Resolution 303 and rule XVIII,
the Chair declares the House in the
Committee of the Whole House on the
state of the Union for the further con-
sideration of the bill, H.R. 5.

Will the gentleman from Georgia
(Mr. CoLLINS) kindly take the chair.

[J 0915
IN THE COMMITTEE OF THE WHOLE
Accordingly, the House resolved

itself into the Committee of the Whole

House on the state of the Union for the

further consideration of the bill (H.R.

5) to support State and local account-

ability for public education, protect

State and local authority, inform par-

ents of the performance of their chil-

dren’s schools, and for other purposes,
with Mr. COLLINS of Georgia (Acting

Chair) in the chair.

The Clerk read the title of the bill.

The Acting CHAIR. When the Com-
mittee of the Whole rose on Thursday,
July 18, 2013, amendment No. 21 printed
in House Report 113-158 offered by the
gentleman from Georgia (Mr. BROUN),
had been disposed of.

AMENDMENT NO. 22 OFFERED BY MR. CULBERSON
The Acting CHAIR. It is now in order

to consider amendment No. 22 printed

in House Report 113-158.

Mr. CULBERSON. Mr. Chairman, I
have an amendment at the desk.

The Acting CHAIR. The Clerk will
designate the amendment.

The text of the amendment is as fol-
lows:

Page 481, after line 22, insert the following
new subpart:

“Subpart 4—Restoration of State Sovereignty
Over Public Education and Parental Rights
Over the Education of Their Children

“SEC. 5561. STATES TO RETAIN RIGHTS AND AU-

THORITIES THEY DO NOT EX-
PRESSLY WAIVE.

‘“(a) RETENTION OF RIGHTS AND AUTHORI-
TIES.—No officer, employee, or other author-
ity of the Secretary shall enforce against an
authority of a State, nor shall any authority
of a State have any obligation to obey, any
requirement imposed as a condition of re-
ceiving assistance under a grant program es-
tablished under this Act, nor shall such pro-
gram operate within a State, unless the leg-
islature of that State shall have by law ex-
pressly approved that program and, in doing
so, have waived the State’s rights and au-
thorities to act inconsistently with any re-
quirement that might be imposed by the Sec-
retary as a condition of receiving that assist-
ance.

“(b) AMENDMENT OF TERMS OF RECEIPT OF
FEDERAL FINANCIAL ASSISTANCE.—An officer,
employee, or other authority of the Sec-
retary may release assistance under a grant
program established under this Act to a
State only after the legislature of the State
has by law expressly approved the program
(as described in subsection (a)). This ap-
proval may be accomplished by a vote to af-
firm a State budget that includes the use of
such Federal funds and any such State budg-
et must expressly include any requirement
imposed as a condition of receiving assist-
ance under a grant program established
under this Act so that by approving the
budget, the State legislature is expressly ap-
proving the grant program and, in doing so,
waiving the State’s rights and authorities to
act inconsistently with any requirement
that might be imposed by the Secretary as a
condition of receiving that assistance.
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‘‘(c) SPECIAL RULE FOR STATES WITH BIEN-
NIAL LEGISLATURES.—In the case of a State
with a biennial legislature—

(1) during a year in which the State legis-
lature does not meet, subsections (a) and (b)
shall not apply; and

¢(2) during a year in which the State legis-
lature meets, subsections (a) and (b) shall
apply, and, with respect to any grant pro-
gram established under this Act during the
most recent year in which the State legisla-
ture did not meet, the State may by law ex-
pressly disapprove the grant program, and, if
such disapproval occurs, an officer, em-
ployee, or other authority of the Secretary
may not release any additional assistance to
the State under that grant program.

‘“(d) DEFINITION OF STATE AUTHORITY.—AS
used in this section, the term ‘authority of a
State’ includes any administering agency of
the State, any officer or employee of the
State, and any local government authority
of the State.

‘“(e) EFFECTIVE DATE.—This section applies
in each State beginning on the 90th day after
the end of the first regular session of the leg-
islature of that State that begins 5 years
after the date of the enactment of the Stu-
dent Success Act and shall continue to apply
in subsequent years until otherwise provided
by law.

“SEC. 5562. DEDICATION OF SAVINGS TO DEFICIT
REDUCTION.

“Notwithstanding any formula realloca-
tions stipulated under the Student Success
Act, any funds under such Act not allocated
to a State because a State did not affirma-
tively agree to the receipt of such funds shall
not be reallocated among the States.

“SEC. 5563. DEFINITION OF STATE WITH BIEN-
NIAL LEGISLATURE.

“In this Act, the term ‘State with a bien-
nial legislature’ means a State the legisla-
ture of which meets every other year.

“SEC. 5564. INTENT OF CONGRESS.

“It is the intent of Congress that other
than the terms and conditions expressly ap-
proved by State law under the terms of this
subpart, control over public education and
parental rights to control the education of
their children are vested exclusively within
the autonomous zone of independent author-
ity reserved to the States and individual
Americans by the United States Constitu-
tion, other than the Federal Government’s
undiminishable obligation to enforce min-
imum Federal standards of equal protection
and due process.”.

The Acting CHAIR. Pursuant to
House Resolution 303, the gentleman
from Texas (Mr. CULBERSON) and a
Member opposed each will control 5
minutes.

The Chair recognizes the gentleman
from Texas.

Mr. CULBERSON. Mr. Chairman, I
yield myself such time as I may con-
sume.

My amendment will restore state
sovereignty over public education and
restore parental rights over the edu-
cation of their children by restoring
the State legislature’s power to accept
or reject Federal education grant dol-
lars.

I've worked closely with the com-
mittee to ensure that this amendment
supports the goals of local control and
flexibility as promoted by H.R. 5, and 1
sincerely appreciate Chairman KLINE’S
support of this important amendment,
as well as his continued leadership to
improve our Nation’s education sys-
tem.
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State legislatures, Mr. Chairman,
should have the ability to make an in-
formed decision regarding Federal
grant dollars just as a patient consents
to a medical procedure after a doctor
explains the risks and benefits.

I'm grateful for RSC Tenth Amend-
ment Task Force Chairman ROB
BISHOP’s support and co-authorship of
legislation we filed in this regard and
the support of the National Taxpayers
Union and the Council for Citizens
Against Government Waste because my
amendment will actually ensure that if
State legislatures reject the grant dol-
lars, they will be dedicated to reducing
the deficit and paying off our out-
standing national debt.

Finally, it should be noted that the
Congressional Budget Office indicates
that my amendment will have no im-
pact on directed spending.

I want to thank Chairman KLINE
again for his support and urge my col-
leagues to support both my amendment
and the underlying bill, and I reserve
the balance of my time.

Mr. TIERNEY. Mr. Chair, I rise in op-
position to the amendment.

The Acting CHAIR. The gentleman
from Massachusetts is recognized for 5
minutes.

Mr. TIERNEY. Mr. Chair, I yield my-
self such time as I may consume.

I oppose this amendment because it
endangers education funding for sort of
a political exercise here.

This amendment would actually re-
quire State legislatures to approve
every single grant program from the
Department of Education before States
receive the money. So taking the au-
thority from the local communities,
local education agencies, putting it
back into the State malaise of legisla-
tive process is overly burdensome on
States, creates a mountain of unneces-
sary paperwork, and delays students
and schools from receiving the much-
needed funding. And when the short-
sighted State legislatures may refuse
that funding, this amendment would
take the money and send it back, re-
turning it to the deficit, as opposed to
its intended use, which is the education
of disadvantaged students.

I sometimes wonder if my colleagues
remember why the Federal Govern-
ment is involved in education K-12 at
all, and that is the mandated address-
ing of a shortage of attention to dis-
advantaged students.

This is just another attempt by the
majority to slash education funding.
Mr. Chair, it’s not the time to play pol-
itics now. Now is the time to increase
our investment in education and in our
children so that we can be competitive
and so that they can have an oppor-
tunity moving forward.

This amendment is simply a distrac-
tion to the very real and very big prob-
lems that this entire bill, H.R. 5, has,
and it lets students down. H.R. 5 guts
education funding because it locks in
that automatic cut of sequestration. It
does nothing to ensure students im-
prove learning, and it does nothing to
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ensure that they graduate from school.
It lets students with disabilities be
taught to a different, lower standard,
and H.R. 5 block grants funds and
forces States to give the money to pri-
vate schools and for-profit companies
instead of students.

For these reasons, Mr. Chairman, I
urge that my colleagues vote ‘‘no’ on
this amendment, and I reserve the bal-
ance of my time.

Mr. CULBERSON. I yield myself such
time as I may consume.

Mr. Chairman, I'd point out that the
amendment, in fact, upholds our sys-
tem of dual sovereignty and ensures
local control over local dollars, and the
legislatures will actually be able to
conduct this vote as a part of their reg-
ular legislative proceedings during
their annual budget vote.

As it says in the language itself, the
vote will be taken by the State legisla-
tures as a part of their budget vote.
This is a vote they take as a part of
their regular legislative session. It’s no
additional burden on the States. We
are simply ensuring transparency and
ensuring that the legislatures fully un-
derstand the implications of accepting
the Federal dollars. Those dollars, for
example, that Texas rejects, we want
to make sure go toward deficit reduc-
tion and paying down the national
debt.

It will be no additional burden on the
states. In fact, this amendment will re-
affirm and restore our Constitution
system of dual sovereignty where the
States retain a residuary and viable
sovereignty over those issues that deal
exclusively with the citizens of their
own State.

I want to thank Chairman KLINE
again for his support and urge Members
to adopt this amendment and the un-
derlying bill.

With that, I reserve the balance of
my time.

Mr. TIERNEY. Mr. Chair, I yield my-
self such time as I may consume.

Look, I just want to give a little his-
torical perspective to this again. The
whole reason that the Federal Govern-
ment is involved in K-12 education is
because States weren’t doing the job
when it came to addressing disadvan-
taged students. There was a judicial
mandate that said that States had to
step up and do that. They, the States,
then had a problem with the fact of
how much that was going to cost, so
the Federal Government stepped for-
ward and said you can have some Fed-
eral moneys if you do the job. So we’ve
had that tension between how they’ll
do the job and how we’ll hold them ac-
countable for years.

But this notion of saying that the
State government will now decide
whether or not local communities will
accept the grant—and if they don’t,
we’re not going to apply that money to
actually educating those children that
are disadvantaged, we’re going to toss
it back into the Treasury—is no other
than a way of cutting education fund-
ing. We don’t need education cuts at
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this point in time. We need an invest-
ment in education.

With that, I reserve the balance of
my time.

Mr. CULBERSON. Mr. Chairman, I
yield myself such time as I may con-
sume.

Actually, the money will continue to
flow to the States as it does today. The
State law already sets up a mechanism
for the money to flow through the
States to local school districts. So that
money will continue to flow. Also,
under the language of my amendment,
the Federal Government has an
unshakeable obligation to ensure equal
protection and due process.

So that 14th Amendment obligation
on the Federal Government is
undiminished and is expressly re-
affirmed in my amendment so that
there will be no discrimination nor im-
position on every American’s right to
equal protection and due process.

I reserve the balance of my time.

Mr. TIERNEY. I yield myself such
time as I may consume.

Mr. Chair, I don’t want to beat a dead
horse here, but simply the notion is
that States that were already at fault
for not doing the job, now get to not do
the job again as long as their State leg-
islatures are the ones that make the
decision. The language doesn’t make it
quite as simple as to how they’ll vote
in the State legislature. There will be a
delay, if it’s done at all. And if a State
should make the unwise decision, as
they have done historically, which
gave the reason for us being involved
at all in the first place at the Federal
level, then you’re cutting education
money; you’re not applying it to the
use of educating disadvantaged stu-
dents.

I yield back the balance of my time.

Mr. CULBERSON. Mr. Chairman, I
urge the House to adopt the amend-
ment and support Chairman KLINE’S
underlying bill and move for passage.

I yield back the balance of my time.

The Acting CHAIR. The question is
on the amendment offered by the gen-
tleman from Texas (Mr. CULBERSON).

The question was taken; and the Act-
ing Chair announced that the ayes ap-
peared to have it.

Mr. TIERNEY. Mr. Chairman, I de-
mand a recorded vote.

The Acting CHAIR. Pursuant to
clause 6 of rule XVIII, further pro-
ceedings on the amendment offered by
the gentleman from Texas will be post-
poned.

AMENDMENT NO. 23 OFFERED BY MR.
FITZPATRICK.

The Acting CHAIR. It is now in order
to consider amendment No. 23 printed
in House Report 113-158.

Mr. FITZPATRICK. Mr. Chairman, I
have an amendment at the desk.

The Acting CHAIR. The Clerk will
designate the amendment.

The text of the amendment is as fol-
lows:

At the end of subpart 3 of part E of title V
of the Elementary and Secondary Education
Act of 1965, as proposed to be amended by
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section 501 of the bill, add the following new
section:
“SEC. 5552. CRIMINAL BACKGROUND CHECKS.

‘“(a) CONDITION OF RECEIPT OF FUNDS.—A
local educational agency or State edu-
cational agency shall be ineligible for funds
under this Act if such agency—

(1) employs an individual who—

““(A) refuses to consent to a criminal back-
ground check that includes—

‘(i) a search of the State criminal registry
or repository in the State where the indi-
vidual resides and each State where such in-
dividual previously resided;

‘(ii) a search of State-based child abuse
and neglect registries and databases in the
State where the individual resides and each
State where such individual previously re-
sided;

‘‘(iii) a search of the National Crime Infor-
mation Center;

‘(iv) a Federal Bureau of Investigation fin-
gerprint check using the Integrated Auto-
mated Fingerprint Identification System;
and

“(v) a search of the National Sex Offender
Registry established under the Adam Walsh
Child Protection and Safety Act of 2006 (42
U.S.C. 16901 et seq.);

‘(B) makes a false statement in connection
with such criminal background check;

“(C) is registered or is required to be reg-
istered on a State sex offender registry or
the National Sex Offender Registry estab-
lished under the Adam Walsh Child Protec-
tion and Safety Act of 2006 (42 U.S.C. 16901 et
seq.); or

‘(D) has been convicted of a felony con-
sisting of—

‘(i) homicide;

‘‘(ii) child abuse or neglect;

‘“(iii) a crime against children, including
child pornography;

‘“(iv) domestic violence;

‘“(v) a crime involving rape or sexual as-
sault;

““(vi) kidnapping;

‘‘(vii) arson; or

‘“(viii) physical assault, battery, or a drug-
related offense, committed on or after the
date that is 5 years before the date of the in-
dividual’s criminal background check under
this section; or

‘(2) knowingly facilitates the transfer of
an employee if the agency knows, or has
probable cause to believe, that the employee
engaged in sexual misconduct with a stu-
dent.

‘“(b) FEES FOR BACKGROUND CHECKS.—The
Attorney General or a State may charge any
applicable fees for conducting a criminal
background check under this section.”.

At the end of the bill add the following:
TITLE VIII-MISCELLANEOUS PROVISIONS
SEC. 801. FINDINGS; SENSE OF THE CONGRESS.

(a) FINDINGS.—The Congress finds as fol-
lows:

(1) To avoid negative attention and litiga-
tion, some local educational agencies have
entered into agreements with employees who
are suspected of abusing or are known to
have abused students.

(2) Instead of reporting sexual misconduct
with minors to the proper authorities such
as the police or child welfare services, under
such agreements the local educational agen-
cies, schools, and employees keep the infor-
mation private and facilitate the employee’s
transfer to another local educational agency.

(b) SENSE OF THE CONGRESS.—It is the sense
of the Congress that—

(1) confidentiality agreements between
local educational agencies or schools and
suspected child sex abusers should be prohib-
ited;

(2) the practice of employee transfers after
suspected or proven sexual misconduct
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should be stopped, and States should require
local educational agencies and schools to
provide law enforcement with all informa-
tion regarding sexual conduct between an
employee and a minor; and

(3) Congress should help protect children
and help stop this unacceptable practice in
our schools.

The Acting CHAIR. Pursuant to
House Resolution 303, the gentleman
from Pennsylvania (Mr. FITZPATRICK)
and a Member opposed each will con-
trol 56 minutes.

The Chair recognizes the gentleman
from Pennsylvania.

Mr. FITZPATRICK. I yield myself
such time as I may consume.

Mr. Chairman, I would like to thank
the chairman of our committee, Mr.
KLINE, for his important work on the
Student Success Act.

This amendment, Mr. Chairman, is
designed to stop the abhorrent practice
in America’s schools known as ‘‘pass-
ing the trash.”

“Passing the trash’ is a term used to
describe those cases where school ad-
ministrators deceitfully move to other

school districts teachers who are
known or suspected of being sexual
predators.

The predator is allowed to resign
their employment—often Kkeep their
teaching certificate—and move on to a
new, unsuspecting school to continue
their deplorable crimes. Sometimes
they are moved with a recommenda-
tion of their previous employer.

The matter of passing the trash was
first brought to my attention in 2006
when I learned of the story of 12-year-
old Jeremy Bell, who was drugged,
abused, and then murdered by his ele-
mentary school principal. Jeremy
Bell’s principal had been passed be-
tween schools and school districts de-
spite multiple allegations of sexual
misconduct brought to the attention of
school administrators and school
boards.

Sadly, Jeremy’s story is not the only
one of its kind. Reports show that
nearly 10 percent of students are tar-
gets of educator sexual misconduct
sometime during their school career.

These predators must be stopped.

This amendment would block State
or local education agencies from re-
ceiving funds if they facilitate the
transfer of an employee and they know
or have probable cause to believe that
the employee has engaged in sexual
misconduct with a minor. Further-
more, the amendment would require
the hiring of employees to be compli-
ant with the Adam Walsh Child Protec-
tion and Safety Act background check
requirements.

Teachers play an important part in
the development of our children, and in
doing so they shape the future of our
Nation. Many of us are here today
thanks to the devotion of a teacher or
teachers who saw the potential in us
and took it upon themselves to go
above and beyond in our education.

We know that the overwhelming ma-
jority of educators are committed, car-
ing individuals who are deeply invested
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in the development of their students.
Because of this, we owe it to them to
rid our schools of the bad actors. This
amendment ensures that the days of
sweeping child predators under the rug
are over. By holding all educators to
the very high standards set by their
peers, we can ensure that quality edu-
cation for all children will be a reality,
while also doing everything we can to
protect their innocence.

I urge my colleagues to vote ‘‘yes”
on this amendment and on the under-
lying bill, and I reserve the balance of
my time.

Mr. TIERNEY. Mr. Chairman, I rise
in support of amendment No. 8 offered
by the gentleman from Pennsylvania.

The Acting CHAIR. Without objec-
tion, the gentleman from Massachu-
setts is recognized for 5 minutes.

There was no objection.

Mr. TIERNEY. I yield myself such
time as I may consume.

Mr. Chairman, the essence of this
provision is included in the Democratic
substitute amendment that Mr. MILLER
is offering with the intent of protecting
children’s safety in all the schools
throughout the country. Mr. MILLER
wants to thank the gentleman for join-
ing the Democrats in this effort.

Congressman FITZPATRICK’S amend-
ment would require all schools to con-
duct comprehensive background checks
for all of their employees, including
FBI fingerprint checks, State criminal
records, child abuse registries, and the
National Sex Offender Registry.

The amendment also includes a crit-
ical provision that denies Federal funds
to schools from employing any indi-
vidual who is found by these checks to
be a potential danger to children.
Schools would also lose Federal funds
if they transfer such employee to an-
other school, which unfortunately hap-
pens too many times.

Tragically, the abuse of students by
trusted adults has become a regular oc-
currence. We read about students being
abused in the headlines. Every child de-
serves a safe and abuse-free learning
environment. That’s why we include a
similar provision in the Democratic
substitute and why earlier this session
Mr. MILLER introduced a similar bill,
the Protecting Students From Sexual
and Violent Predators Act, H.R. 2083.
That bill overwhelmingly passed the
House in a bipartisan fashion just 2%
years ago.

Mr. MILLER’s bill and his amendment
are stronger versions of Mr.
FITZPATRICK’s amendment because his
provisions also cover school contrac-
tors, and the checks also include any
crime against a child, even if it’'s a
misdemeanor. But this amendment is a
step in the right direction.

This amendment and these provisions
are needed in Federal law, Mr. Chair-
man, because according to a recent
General Accountability Office study
conducted by Mr. MILLER’s office,
State laws are inconsistent in their
coverage of the types of checks, types
of crimes covered, and the individuals
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who must be checked. Some States
only check licensed employees, and
some States don’t check contractors,
leading to some school districts un-
knowingly hiring offenders.

Children in school need to be safe
from any adult who has access to them,
regardless of their position.

The GAO investigations also high-
lighted a wide range of cases in numer-
ous States where convicted sex offend-
ers working in schools had previously
targeted children. In other cases, the
GAO found that districts knowingly
passed a potential predator to another
school district, allowing the offender to
resign instead of reporting him. The in-
consistencies and glaring holes in the
way schools screen prospective employ-
ees lead to gaps in student protection
and all too often to abuse.

A child’s safety in school is too im-
portant to leave to chance. We must
ensure all children, regardless of where
they live, are free from the abuse of
violent sexual predators. There is no
place for this in our Nation’s schools.

The vast majority of school staff is
trustworthy and work hard every day
to support students’ learning needs. We
honor and respect their work, which is
so central to the success of the Nation.
These criminal background checks are
essential, however, to ensure that
schools and school districts are doing
everything they possibly can to protect
children’s safety. That is the most fun-
damental of our priorities.

Mr. Chairman, again we want to
thank Mr. FITZPATRICK and Mr. MEE-
HAN for offering this amendment and
urge a ‘‘yes’’ vote.

I yield back the balance of my time.

0 0930

Mr. FITZPATRICK. Mr. Chairman, I
thank the gentleman for his support of
the amendment and for his comments
here this morning. I urge my col-
leagues to support this amendment and
to support the underlying bill.

I yield back the balance of my time.

The Acting CHAIR. The question is
on the amendment offered by the gen-
tleman from Pennsylvania (Mr.
FITZPATRICK).

The amendment was agreed to.
AMENDMENT NO. 24 OFFERED BY MS. JACKSON
LEE

The Acting CHAIR. It is now in order
to consider amendment No. 24 printed
in House Report 113-158.

Ms. JACKSON LEE. Mr. Chairman, I
have an amendment at the desk.

The Acting CHAIR. The Clerk will
designate the amendment.

The text of the amendment is as fol-
lows:

At the end of the bill add the following:
TITLE VIII-MISCELLANEOUS PROVISIONS
SEC. 801. STUDY AND REPORT.

(a) STUDY.—The Secretary shall conduct a
study on—

(1) the use of State educational agencies to
monitor, supervise, or control underper-
forming local educational agencies; and

(2) whether equal educational opportuni-
ties are being provided to students in the
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local educational agencies described in para-
graph (1), and the impact the use of State
educational agencies as described in such
paragraph would have on such opportunities.

(b) REPORT.—Not later than 180 days after
the date of enactment of this Act, the Sec-
retary shall report to Congress the results of
the study conducted under subsection (a).
Such report shall include recommendations
regarding—

(1) the advisability of authorizing a State
educational agency to close a local edu-
cational agency over the opposition of a lo-
cally elected school board; and

(2) best practices governing the exercise of
authority by a State educational agency in
monitoring, supervising, and controlling
underperforming local educational agencies,
with particular emphasis on rural local edu-
cational agencies and wurban local edu-
cational agencies that are disproportion-
ately minority.

The Acting CHAIR. Pursuant to
House Resolution 303, the gentlewoman
from Texas (Ms. JACKSON LEE) and a
Member opposed each will control 5
minutes.

The Chair recognizes the gentle-
woman from Texas.

Ms. JACKSON LEE. Mr. Chairman, I
am pleased to be on the floor with Mr.
TIERNEY and the gentleman from Cali-
fornia, and their commitment and
their comments on the question of the
equality of education for at-risk chil-
dren. I think if there is anything that
comes out of this important discussion,
and from the chairman’s presence on
the floor, it should be that we should
be focused with tunnel vision on the
concern about at-risk children.

My amendment is a straightforward
amendment. It is an amendment that
gives information. Specifically, it calls
for a study and a report containing rec-
ommendations regarding the advis-
ability of authorizing a State edu-
cation authority to close a school dis-
trict over the opposition of the locally
elected school board, families, stu-
dents, teachers, and calls for best prac-
tices governing the exercise of author-
ity by a State education agency in
monitoring, supervising, and control-
ling underperforming school districts,
with particular emphasis on rural and
underserved districts and underserved
communities.

Our children are our precious re-
source, and I have been in schools and
school districts where children loved
the atmosphere in which they are in.
They clamor for the teachers. There is
a mutual respect and coming together,
and all they need is a focus of resources
and improvement. But rather than get-
ting that, authority is used to either
undermine the funding of those school
districts or in essence say to those
school teachers and all of those who
have been working—and taxpayers—
that, in fact, this school will not be
given dollars to improve.

The Center on Reinventing Public
Education assessed a number of States,
and the interesting determination was
that States spent less on improving
school districts and schools, less on im-
proving, but more on shutting them
down or not allowing them to go for-
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ward in at-risk areas. This chart gives
you the balance of distribution of per-
formance and improvement; and many
States, such as Texas, spend less than 5
percent on performance.

So what does my amendment do? It
provides balance between local control
over schools and our State educational
agencies by providing a report. It
makes sure that taxpayers and locally
elected officials are not ignored by the
State. It also has a way of preventing
communities from being blamed as the
problem and engaging the community.
It prevents poorly prepared State-
elected officials who’ve been placed in
positions to run schools from taking
money from those schools as opposed
to investing in those schools.

It makes sure that minor problems
are fixed before you go to drastic con-
cerns. It allows a determination of a
structure of appeal so that the appeal
is allowed broadly by those who are im-
pacted, taxpayers, for example, who are
very important. And it allows a deter-
mination whether the State authori-
ties are given the effective oversight of
a rural district, an at-risk district; and
then it provides the opportunity to en-
sure that there is fair play and that we
are interested in the quality of edu-
cation.

I ask my colleagues to support the
amendment.

I reserve the balance of my time.

Mr. Chair, | thank Chairman KLINE and
Ranking Member MILLER for their work to im-
prove education for our Nation’s children. |
thank the Rules Committee for making in
order Jackson Lee Amendment #24 for full
consideration by the House of Representa-
tives.

My amendment to H.R. 5, the “Student Suc-
cess Act,” is simple and is an important addi-
tion to this bill. | believe that my amendment
to H.R. 5 can be supported by every member
of the House.

JACKSON LEE AMENDMENT #24

This amendment directs the Secretary of
Education to conduct a study and produce a
report to Congress with recommendations re-
garding the advisability of authorizing a state
education authority to close a school district
over the opposition of a locally elected school
board, and regarding best practices governing
the exercise of authority by a state education
agency in monitoring, supervising and control-
ling underperforming school districts with par-
ticular emphasis on rural and underrep-
resented school districts.

The purpose of the amendment is to create
an opportunity for states to receive information
guidance on what is happening around the
Nation regarding forced school district mergers
or closures.

Forced school district mergers and closures
by a state without careful consideration of the
sensitivity of the communities impacted can
result in unintended consequences.

A report can provide recommendations re-
garding the advisability of an authorized state
education authority to close a school district
over the opposition of a locally elected school
board.

Having access to the knowledge and experi-
ence of other state education agencies to fac-
tor into the decision to close or merge a
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school board can be of benefit to the 24 states
with laws that allow these types of actions.

A report is not intended to suggest that
there are no circumstances when a state may
need to exercise its authority to intervene and
act in the best interest of children or commu-
nities if the school district is unable to do so.

The report can provide easy access to les-
sons learned and a list of voluntary best prac-
tices that may be of great benefit to states that
have the authority to close a locally elected
school board.

The 24 states with the authority to close or
merge a school district include: Alabama, Mis-
sissippi, Kentucky, Tennessee, Texas, South
Carolina, North Carolina, Missouri, Arkansas,
California, and New Mexico.

There are important reasons why states
need to have the report proposed by this
amendment as resources they can reference
when making a difficult decision regarding a
school district’s future.

Much of the reason for such a report flow
from the same arguments many of my col-
leagues make regarding the power of the fed-
eral government.

When states close or merge local school
districts their actions: reduce local control over
schools and increases state authority over
school districts; imply that the community has
the problem and the states have the answers,
and assumes that states have the ability to ef-
fectively run school districts; routinely place
poorly prepared state-selected officials in posi-
tions to run school districts, which means
there is little possibility of any meaningful
change occurring in the classroom; usually
focus on cleaning up minor problems and in-
competent administration but do not go to the
root of the social problems facing disadvan-
taged students in urban and rural school dis-
tricts; foster negative connotations and impres-
sions that hinder self-esteem of school board
members, administrators, teachers, students
and parents; and produce unnecessary
showdowns between state and local officials
which slow the overhaul of management prac-
tices, drain resources from educational re-
forms and reinforce division between impacted
citizens and state government.

Another damaging impact of forced school
district closures are the foreseeable hardened
negative feelings toward state government that
result.

The parents, students or elected school
boards have no voice in the decision by the
state to close or merge a school district.

This amendment does not assume that
there is no role or circumstance under which
the 24 state governments with laws that allow
intervention and closure of school districts
should not be able to act. The amendment
seeks to provide information to these states
on the experience of other states with the
power to close a school district. The benefit of
the report can be accessed by all states who
may want to weigh the pros and cons of pur-
suing action against school districts as well as
provide guidance on best practices.

Due process that is transparent and sup-
ports the principle that all school districts with-
in a state will be treated the same would be
a strong step forward in raising public con-
fidence in the decisions of state government.
It would be very prudent to be sure that when
a state decides to act to help a failing school
they can recruit the best experts in the field.
Finally, local engagement in the decision mak-
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ing process removes tension and raises the
possibility of a successful outcome.

My Congressional district once included the
North Forest Independent School District,
which was closed by the Texas Education
Agency on July 1, 2013.

The decision to close North Forest Inde-
pendent School District by the Texas Edu-
cation Association displayed a reckless dis-
regard for the children, parents, teachers, and
administrators of the North Forest Independent
School District.

There was no reason to close the school
district and many reasons to work with the
elected school board and engaged community
to address the issues raised by the Texas
Education Association.

The decision to deprive the community
served by the school district did not give par-
ents any say or control over the decision to
dissolve the locally elected 7-member North
Forest Independent School District board and
was not in the interest of the education of the
students served by the schools in that district.
All of the members of the former North Forest
Independent School board were African Amer-
ican. The North Forest School District was
70% African American and 29% Hispanic.

In making the decision to close the district,
the Texas Education Agency took a “guillo-
tine” approach to resolving the problems asso-
ciated with the North Forest Independent
School District—an approach that was wholly
unnecessary given the progress the district
has made as well as the availability of viable
and less disruptive alternatives, including a
proposed partnership between North Forest
Independent School District and local public
charter schools that was announced on March
8, 2013.

There must be a remedy to prevent this
from happening to any other school districts.
Jackson Lee Amendment #24 is designed to
prevent this from happening by providing Con-
gress with much needed information on the
impact to school districts that face closure or
merging.

The practice of closing and merging school
districts is disproportionally happening to
school districts serving rural and underserved
students. This amendment is intended to pro-
vide Congress with more information about
what happens to these school districts and
discover better remedies when there are goals
that are established by States that can mean
the closing or merging of a school district.

A study conducted by S.L. Bowen in 2007,
titled “Is bigger that much better? School dis-
trict size, high school completion, and post-
secondary enrollment rates in Maine,” pub-
lished in the Maine View suggests the best in-
terest of students are not being served. This
study supported by the Maine Heritage Policy
Center compared high school completion rates
of the 15 largest and 15 smallest school dis-
tricts in Maine and found that the graduation
rate for smaller districts was six percent higher
than for larger districts.

Another study, by A. Howle & C. Howley
conducted in 2006 on the subject of small
schools and the pressure to consolidate is
available in the Educational Policy Analysis
Archives, 14(10), 1-23.

This report on school size reviewed the re-
search on the effects of small schools. The re-
port states that children from economically dis-
advantaged families have higher achievement
in small schools and small districts; the rela-
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tionship between aggregate student achieve-
ment and socioeconomic status is consistently
weaker in smaller schools and districts (equity
effects of size); dropout rates are lower in
smaller schools; students’ school activity par-
ticipation is higher in smaller schools; and
smaller high schools can offer adequate cur-
riculum.

There is research to indicate that this would
be a worthwhile amendment that the full
House can support.

| urge all members to vote in favor of Jack-
son Lee Amendment #24.

SEVEN REASONS WHY THE JACKSON LEE
AMENDMENT IS NEEDED

The Jackson Lee Amendment would: Bal-
ance local control over schools with state
authority over school districts; make sure
that taxpayers and locally elected officials
are not ignored by the State; prevent com-
munities from being blamed as the problem
and the states as having all of the answers;
prevent poorly prepared state-selected offi-
cials from being placed in positions to run
school districts; make sure that minor prob-
lems and incompetent administration issues
can be dealt with without merging or closing
school districts; make sure that state ap-
pointed heads of school districts have effec-
tive oversight to be sure that a fair and im-
partial process for decision making is estab-
lished and maintained; and prevent unneces-
sary showdowns between state and local offi-
cials which slow the overhaul of manage-
ment practices, drain resources from edu-
cational reforms and reinforce division be-
tween impacted citizens and state govern-
ment.

IN SUPPORT OF JACKSON LEE AMENDMENT #24—
NORTH FOREST INDEPENDENT SCHOOL DISTRICT

The facts about NFISD:

The closure of North Forest Independent
School District was unnecessary given the
progress the district had made as well as the
availability of viable and less disruptive al-
ternatives, including a proposed partnership
between North Forest Independent School
District and local public charter schools that
was announced on March 8, 2013.

The North Forest Independent School Dis-
trict electoral district had 50,000 registered
voters whose voting power was diluted be-
cause they will be absorbed into the Houston
Independent School District but no addi-
tional seats will be added to the Houston
Independent School District board.

There was no reason to close the North
Forest Independent School District since it
was solvent; had received awards for excel-
lence and had received significant outside
funding to continue.

The North Forest Independent School Dis-
trict proposed a sound alternative plan to
the Texas Education Agency that was ap-
plauded by the U.S. Department of Edu-
cation and supported by experts like Dr. Rod
Paige, former Secretary of the Department
of Education.

The North Forest Independent School Dis-
trict was the victim of an unfair process
since there was no provision for an appeal of
an adverse decision by the Governor, who ap-
pears to have unfettered discretion.

The State appointed official that made the
decision to close North Forest was the only
person to hear opposition to their plan.
There was no appeals process to check the
discretion of the state appointed official.

WHEN STATES CLOSE OR MERGE LOCAL SCHOOL
DISTRICTS, THEIR ACTIONS:

Reduce local control over schools and in-
crease state authority over school districts;
imply that the community has the problem
and the states have the answers, and as-
sumes that states have the ability to effec-
tively run school districts; routinely place
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poorly prepared state-selected officials in po-
sitions to run school districts, which means
there is little possibility of any meaningful
change occurring in the classroom; usually
focus on cleaning up minor problems and in-
competent administration but do not go to
the root of the social problems facing dis-
advantaged students in urban and rural
school districts; foster negative connotations
and impressions that hinder self-esteem of
school board members, administrators,
teachers, students and parents; and produce
unnecessary showdowns between state and
local officials which slow the overhaul of
management practices, drain resources from
educational reforms and reinforce division
between impacted citizens and state govern-
ment.

Mr. KLINE. Mr. Chairman, I claim
the time in opposition to the amend-
ment.

The Acting CHAIR. The gentleman
from Minnesota is recognized for 5 min-
utes.

Mr. KLINE. Mr. Chairman, this
amendment requires the Secretary of
Education to conduct a study to exam-
ine underperforming school districts,
whether equal educational opportuni-
ties are being afforded to students in
those school districts, and the impact
of closing these school districts.

Mr. Chairman, as the amendment
clearly states, this is a State activity
in which the Federal Government has
no role and should not be involved. We
do not need recommendations from the
U.S. Department of Education on how
States are to protect the constitu-
tional rights of students. This is the
law of the land today.

I urge my colleagues to oppose this
amendment and support the Student
Success Act.

I yield back the balance of my time.

Ms. JACKSON LEE. Mr. Chairman,
well, as we started, the reason why the
Federal Government got engaged in
education is because I remember times
in the South and across America when
there was unequal education and we
needed the U.S. Department of Edu-
cation. More importantly, we needed
the courts. Today I stand here and ask
for a simple inquiry made by the U.S.
Department of Education: Are State
agencies effectively closing school dis-
tricts and not seeking to improve
them?

A very fine example is the closure of
the North Forest Independent School
District in Houston, Texas. It’s sol-
vent, 50,000 registered voters, 7,000 stu-
dents, had received awards, and what
did the State agency do, the State
agency came in, to the opposition of
the community, teachers, supporters of
a combined effort between a public
school and charter school, proposed
coming together to put forward the
best proposal to keep this school teach-
ing our children, support by Repub-
licans and Democrats, and an auto-
cratic State agency closed the school
district.

So this is a simple inquiry. It is an
inquiry as to whether or not you want
to boost up the taxpayers and boost up
the parents who have no standing. It is
a question of whether or not you want
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to make sure that there is a basis of a
fair appeal as opposed to an autocratic
process, a dictatorial process. I ask my
colleagues, all of them have faced this.
No one wants to interfere with the run-
ning of a school district or interfere
with the administrators or educators;
but what you do want to interfere with
is business decisions closing rural
school districts and closing urban
school districts and not allowing the
people, the teachers to be able to un-
derstand and to give input into the
best process, Mr. Chairman.

I would like to refer to the Center on
Reinventing Public Education, and I
would argue in closing, Mr. Chairman,
that this amendment gives oppor-
tunity. I ask you to support the Jack-
son Lee amendment.

I yield back the balance of my time.

The Acting CHAIR. The question is
on the amendment offered by the gen-
tlewoman from Texas (Ms. JACKSON
LEE).

The question was taken; and the Act-
ing Chair announced that the noes ap-
peared to have it.

Ms. JACKSON LEE. Mr. Chairman, I
demand a recorded vote.

The Acting CHAIR. Pursuant to
clause 6 of rule XVIII, further pro-
ceedings on the amendment offered by
the gentlewoman from Texas will be
postponed.

AMENDMENT NO. 25 OFFERED BY MR. CANTOR

The Acting CHAIR. It is now in order
to consider amendment No. 25 printed
in House Report 113-158.

Mr. CANTOR. Mr. Chairman, I have
an amendment at the desk.

The Acting CHAIR. The Clerk will
designate the amendment.

The text of the amendment is as fol-
lows:

Insert after section 128, the following new
section:

SEC. 129. TITLE I PORTABILITY.

Chapter B of subpart 1 of part A of title I
(20 U.S.C. 6331 et seq.) is amended by adding
at the end the following new section:

“SEC. 1128. TITLE I FUNDS FOLLOW THE LOW-IN-
COME CHILD STATE OPTION.

“(a) IN GENERAL.—Notwithstanding any
other provision of law and to the extent per-
mitted under State law, a State educational
agency may allocate grant funds under this
chapter among the local educational agen-
cies in the State based on the number of eli-
gible children enrolled in the public schools
served by each local educational agency.

“(b) ELIGIBLE CHILD.—

‘(1) DEFINITION.—In this section, the term
‘eligible child’ means a child aged 5 to 17, in-
clusive, from a family with an income below
the poverty level on the basis of the most re-
cent satisfactory data published by the De-
partment of Commerce.

‘(2) CRITERIA OF POVERTY.—In determining
the families with incomes below the poverty
level for the purposes of this section, a State
educational agency shall use the criteria of
poverty used by the Census Bureau in com-
piling the most recent decennial census, as
the criteria have been updated by increases
in the Consumer Price Index for All Urban
Consumers, published by the Bureau of
Labor Statistics.

‘“(c) STUDENT ENROLLMENT
SCHOOLS.—

‘(1) IDENTIFICATION OF ELIGIBLE CHIL-
DREN.—On an annual basis, on a date to be
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determined by the State educational agency,
each local educational agency that receives
grant funding in accordance with subsection
(a) shall inform the State educational agen-
cy of the number of eligible children enrolled
in public schools served by the local edu-
cational agency.

“(2) ALLOCATION TO LOCAL EDUCATIONAL
AGENCIES.—Based on the identification of eli-
gible children in paragraph (1), the State
educational agency shall provide to a local
educational agency an amount equal to the
sum of the amount available for each eligible
child in the State multiplied by the number
of eligible children identified by the local
educational agency under paragraph (1).

/(3) DISTRIBUTION TO SCHOOLS.—Each local
educational agency that receives funds under
paragraph (2) shall distribute such funds to
the public schools served by the local edu-
cational agency—

“‘(A) based on the number of eligible chil-
dren enrolled in such schools; and

‘(B) in a manner that would, in the ab-
sence of such Federal funds, supplement the
funds made available from non-Federal re-
sources for the education of pupils partici-
pating in programs under this subpart, and
not to supplant such funds.”.

The Acting CHAIR. Pursuant to
House Resolution 303, the gentleman
from Virginia (Mr. CANTOR) and a
Member opposed each will control 5
minutes.

The Chair recognizes the gentleman
from Virginia.

Mr. CANTOR. Mr. Chairman, a good
education is the first step in the long
walk to living the American Dream.
That is what this amendment is about,
Mr. Chairman.

I reserve the balance of my time.

Mr. GEORGE MILLER of California.
Mr. Chairman, I rise to claim the time
in opposition.

The Acting CHAIR. The gentleman is
recognized for 5 minutes.

Mr. GEORGE MILLER of California.
Mr. Chairman, this amendment is not
about a good education. This is an
amendment suggesting an approach
that in fact the amendment doesn’t en-
able to happen, and that is the idea
that a student can choose the school
under the guise of portability, when in
fact it doesn’t set up any mechanisms
for the students to do that.

The suggestion here somehow is that,
in fact, the students will make this
choice or the parents will make this
choice. We’ve had the right under No
Child Left Behind for students to make
the choice to elect to go to any schools
in the district in which they sought to
do that. Of course, what we found out,
in many instances, it’s less than 2 to 3
percent of the parents who make that
decision. There are many reasons why
they don’t do that. In fact, it’s a deci-
sion that it doesn’t work for them be-
cause of lack of transportation in poor
neighbors, lack of issues of personal
safety of the students.

The difference in my district, in some
parts of my district of going to the
school that’s next to your home or
walking the six or eight or 10 blocks to
where the next school is, it’s a matter
of personal safety for those children.
We have children, unfortunately, who
are harmed every day on our streets, in
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some cases Kkilled on those streets. So
for parents, this isn’t just a choice;
that it’s a better school.

Also under the Cantor amendment,
you would be requiring school districts
to engage in an entirely complex ac-
counting system, and I don’t know why
we’d burden them with that. We cur-
rently have in many, many districts
open enrollment. And as I say, parents
can choose that if they want, but in
many cases they can’t because of bar-
riers to that enrollment. So this is a
suggestion somehow that you can just
pick up and move your child.

What we see in survey after survey
after survey is what parents want, and
they want their neighborhood school,
the school next to them, they want
that school to be functioning at a high
level so that their child, their children,
can get an education at that school.

I know that maybe the author of this
amendment isn’t familiar with these
parents, that these parents are strug-
gling between their jobs, their work,
holding their families together. Very
often it’s individual working women
supporting these families. This is a dif-
ficult task. And the idea that the bur-
den won’t be on the district to improve
that local school, but we’ll just leave it
be under the guise that parents can opt
to send their children somewhere else
when, in fact, that’s not a real option
for them.

This amendment doesn’t address the
concern about open enrollment, it
doesn’t address the systems that the
States have set up, and it clearly
doesn’t address the needs of the par-
ents. And it fails to recognize that in
many school districts, there’s only one
school, there’s only one middle school,
there’s only two elementary schools.
That’s not the issue here. This isn’t
like a panoply of wide choices that are
made available. That’s why many of us
have encouraged charter schools inside
these districts so parents will have
that choice that is within reach of
them.

With that, I reserve the balance of
my time.

Mr. CANTOR. Mr. Chairman, I yield 2
minutes to the gentlewoman from Ala-
bama (Mrs. ROBY).

Mrs. ROBY. Mr. Chairman, I rise
today in support of Leader CANTOR’S
amendment to H.R. 5. It’s an amend-
ment that would allow title I dollars to
actually follow the student to the
school of their choice. I thank the lead-
er for recognizing me.

We all agree that every child de-
serves equal access to quality edu-
cation—one that challenges them,
builds critical-thinking skills, and en-
hances their opportunity for success.
But all too often, the system fails
those who need it most. For too long,
we have perpetuated failure by not de-
manding accountability for results.

This amendment would allow title I
dollars to follow the child to the school
that their parent deems best.

As a mother of a child in public
school, I understand firsthand how im-
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portant it is for parents to be able to
choose the school that best fits their
child’s needs. School choice can help
drive innovation, healthy competition
and, most importantly, accountability.

If a low-income parent makes the
brave and noble decision to seek a bet-
ter opportunity for their child, the last
thing we should do here is make it
more difficult by withholding funding
meant to help educate that child.

Mr. Chairman, we can’t afford to do
the same old thing expecting different
results. I urge my colleagues to adopt
this amendment and pass the Student
Success Act. Let’s get Washington out
of the way to ensure a brighter future
for our children.

Mr. GEORGE MILLER of California.
Mr. Chairman, I yield 1 minute to the
gentlewoman from Connecticut (Ms.
DELAURO).

Ms. DELAURO. Mr. Chairman, I rise
in support of the Miller substitute
amendment and in strong opposition to
the underlying bill which, as it is, dras-
tically underfunds our education sys-
tem and sets up our children and our
Nation to fail.

Right now, the majority’s bill freezes
education funding through the end of
the decade at just above the sequestra-
tion level in 2013. Compared to last
year’s level, this means a $570 million
cut to education funding—one of our
fundamental priorities as a Nation—for
each of the next 5 years.

Nor does the majority’s bill allow for
annual increases due to inflation or en-
rollment growth. In effect, the major-
ity is trying to lock in Federal edu-
cation spending at a level far below
what is needed and then simply walk-
ing away from our schools and our
kids. And keep in mind, all of these
cuts come on top of several earlier
rounds of deep cuts by the majority to
education spending.

[ 0945

Mr. Chairman, without access to
quality education, there is no middle
class. The compact is broken that al-
lows hard work to pay off and allows
future generations to do better. We
cannot allow this to happen.

I urge my colleagues to support the
Miller substitute to this flawed bill.

Mr. CANTOR. Mr. Chairman, I yield 1
minute to the gentleman from Utah
(Mr. BISHOP).

Mr. BISHOP of Utah. Mr. Chairman,
my home State has been one of the
leaders in the area of equitable funding
for kids, so that whether you come
from a wealthy mountain resort or the
inner city of Salt Lake City or a west
desert rural ranching family, the same
amount of money follows the kid to
their schools in any situation. And we
did that simply because we care about
kids, and we established a fair system
of disbursing the money.

When we did a GI bill, the money fol-
lowed the GI.

Only in Washington, here, with these
particular funds, where the Depart-
ment of Education does not have an eq-
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uitable disposal mechanism, do we find
this situation in which we treat kids
differently.

It appears to me that some of the
outside groups that may be opposed to
this are simply saying they like this
antiquated disposal system, which
means that some title I schools get a
whole lot of money, and other title I
schools don’t get very much money, if
any at all, because we don’t have an eq-
uitable system for disbursing our
funds.

We need to do what many States are
doing right now and make sure that we
have an equitable distribution system.
This amendment moves us in that di-
rection.

Mr. GEORGE MILLER of California.
Mr. Chairman, how much time do I
have?

The Acting CHAIR. The gentleman
has 30 seconds remaining.

Mr. GEORGE MILLER of California.
I yield myself the balance of my time.

Mr. Chairman, this amendment just
doesn’t address the realities of the cur-
rent law. First of all, the underlying
bill takes away the choice that parents
have today. This amendment wants to
pretend like it’s a choice.

When the gentleman from Utah says
the money follows the child, no, in
Utah they have State equalization. It’s
the same amount of money wherever
you go. No money follows you.

The suggestion in the Cantor amend-
ment is that somehow this money will
follow you, except that it requires
States and districts to set up an en-
tirely new bookkeeping system. These
are people who say they don’t want to
burden those districts.

The fact of the matter is, under cur-
rent law, parents can choose to send
their children to another school.
Whether all of the money will follow
them or not, under the Cantor amend-
ment, there’s no mechanism and
there’s no money. There is no full enti-
tlement to the money.

I know the gentleman wanted to have
vouchers, and this is an imitation
voucher, but it doesn’t work. It simply
doesn’t work for the child, for the par-
ents, or for the school districts.

I yield back the balance of my time.

Mr. CANTOR. Mr. Chairman, I yield
myself the remaining time.

Mr. Chairman, what I'd say to the
gentleman from California, first of all,
this is an amendment which provides
States the option, if they want, to
allow this type of funding or flow of
Federal dollars. No one’s forcing any
State to do anything or any local
school district.

I'd also point out, Mr. Chairman,
that I believe there are several cities—
I think one in the gentleman’s State,
in San Francisco—which actually have
allowed for State dollars to follow the
kids. So I think to the point that it’s a
bookkeeping difficulty, certainly there
are localities, school districts who’ve
figured out that this can be easily
done.

And I want to follow up on the point
that the gentleman from Utah has
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made. This is about how Federal dol-
lars currently are allocated under title
I. And in the school districts, once the
school districts have the money, the
way the Federal requirement is now,
there are some schools that receive a
lot of title I money, and there are oth-
ers that could receive none, if very lit-
tle title I money. But, in fact, what the
amendment is about is trying to pro-
vide all title I kids with the resources
that I think all of us want them to
have.

Mr. GEORGE MILLER of California.
Will the gentleman yield?

Mr. CANTOR. I yield to the gen-
tleman.

Mr. GEORGE MILLER of California.
The reason some schools don’t have a
lot of title I money, or some title I
money, is they don’t have title I stu-
dents. It follows the students to those
schools.

Mr. CANTOR. Reclaiming my time,
Mr. Chairman, the state of the law is
such that there is a requirement now
that title I moneys at the local level go
to schools with 75 percent or higher of
population. It is the overpopulated,
poorest schools that are, in the law,
said to get the moneys first.

The problem is: What if your school
doesn’t quite make that cutoff? What if
that population isn’t quite at that
benchmark? What about the title I kids
in those schools?

That’s what this is trying to address,
Mr. Chairman.

And so, again, too many of our under-
privileged children today are finding
themselves in schools that cannot ad-
dress the problem, and this amendment
is aimed at trying to restore those chil-
dren and those parents’ ability to have
the quality of education that all of us
want. Again, this amendment does so
by granting the States the power, if
they so choose, to allow title I funds to
follow the students.

I believe the current system clearly
is leaving some kids behind that exist
in these schools that aren’t getting any
money. And the lack of access to qual-
ity schools and quality teachers will
and can hold children back, and, most
especially, those children living in pov-
erty and those often with special needs
who do require help.

Many States are reforming their sys-
tem to address these inequities and
these shortcomings and, in fact, as I in-
dicated earlier, there were some major
school systems, and I know of one in
the gentleman’s State, that have actu-
ally tried to redirect State and local
moneys according to this spirit, which
is: allow every child to have equal ac-
cess to funds and resources. But, unfor-
tunately, those States don’t have the
flexibility to match up Federal funds
with these type of reform efforts that
are ongoing at the local and State
level.

Federal title I funding was created to
help the most vulnerable of our stu-
dents—foster children, the homeless,
those living below the poverty line—
and this amendment will give States
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the option to allow title I funds to fol-
low each student to the public school—
including charter school—of their
choice.

Again, right now, Federal dollars do
not follow all of the students that they
are supposed to help. This amendment
will make certain that, no matter what
school a low-income student attends,
he or she will benefit from these dol-
lars.

Mr. Chairman, improving our edu-
cation system is a bipartisan issue, and
this amendment builds on the bipar-
tisan work being done at the State
level.

Mr. Chairman, I'd like to, at this
time, just thank the leadership of the
gentleman from Minnesota, the Chair-
man of the Education and the Work-
force Committee, for his commitment
to responding to the desires of all of
our constituents who believe that edu-
cation is the fundamental building
block for all to achieve the American
Dream. I salute him and his work and
his tenacity to try and get things right
in the reforms that are necessary to
allow for that promise to be realized by
all of our kids.

I urge my colleagues to support this
amendment.

I yield back the balance of my time.

The Acting CHAIR. The question is
on the amendment offered by the gen-
tleman from Virginia (Mr. CANTOR).

The amendment was agreed to.

AMENDMENT NO. 26 OFFERED BY MR. GEORGE

MILLER OF CALIFORNIA

The Acting CHAIR. It is now in order
to consider amendment No. 26 printed
in House Report 113-158.

Mr. GEORGE MILLER of California.
Mr. Chairman, I have an amendment in
the nature of a substitute at the desk.

The Acting CHAIR. The Clerk will
designate the amendment.

The text of the amendment is as fol-
lows:

Strike the text and insert the following:

SECTION 1. SHORT TITLE.

This Act may be cited as the ‘‘Student
Success Act”’.

SEC. 2. REFERENCES.

Except as otherwise expressly provided,
whenever in this Act an amendment or re-
peal is expressed in terms of an amendment
to, or repeal of, a section or other provision,
the reference shall be considered to be made
to a section or other provision of the Ele-
mentary and Secondary Education Act of
1965 (20 U.S.C. 6301 et seq.).

SEC. 3. TABLE OF CONTENTS.

The table of contents for this Act is as fol-

lows:

Sec. 1. Short title.

Sec. 2. References.

Sec. 3. Table of contents.

TITLE I-IMPROVING THE ACADEMIC
ACHIEVEMENT OF THE DISADVANTAGED

Sec. 101. Statement of purpose.

Sec. 102. Authorization of appropriations.

Sec. 103. State plans.

Sec. 104. Eligible school attendance areas.

Sec. 105. Academic assessment and local
educational agency and school
improvement; school support
and recognition.

Sec. 106. Parental involvement.
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Sec. 107. Comparable allocation of expendi-
tures.

Sec. 108. Coordination requirements.

Sec. 109. Reservation of funds for the out-
lying areas and Bureau of In-
dian Education schools.

Sec. 110. Support for high-quality assess-
ments.

TITLE II-TEACHERS AND LEADERS

Sec. 201. Great teachers and leaders.

Sec. 202. HEA conforming amendments.

TITLE III—-LANGUAGE INSTRUCTION FOR

LIMITED ENGLISH PROFICIENT AND
IMMIGRANT STUDENTS

Sec. 301. Language instruction.

TITLE IV—21ST CENTURY SCHOOLS

Sec. 401. 21st Century schools.

TITLE V—WELL-ROUNDED STUDENTS
AND ENGAGED FAMILIES
Subtitle A—Public Charter Schools

Sec. 501. Purpose.

Sec. 502. Program authorized.

Sec. 503. Grants to support high-quality
charter schools.

Sec. 504. Facilities Financing Assistance.

Sec. 505. National activities.

Sec. 506. Records transfer.

Sec. 507. Definitions.

Sec. 508. Authorization of appropriations.

Sec. 509. Conforming amendments.

Subtitle B—Fund for the Improvement of
Education

Sec. 511. Fund for the Improvement of Edu-

cation.

Subtitle C—Family Engagement in
Education Programs
Sec. 521. Family engagement in education
programs.
TITLE VI—-FLEXIBILITY AND
ACCOUNTABILITY
Sec. 601. Flexibility and accountability.
TITLE VII—INDIAN, NATIVE HAWATIAN,
AND ALASKA NATIVE EDUCATION

Sec. 701. In general.

Subtitle A—Indian Education

711. Purpose.

PART 1—FORMULA GRANTS TO LOCAL

EDUCATIONAL AGENCIES
721. Formula grant purpose.
722. Grants to local educational agen-
cies, tribes, and indian organi-
zations.
Amount of grants.
Applications.
Authorized services and activities.
Sec. 726. Student eligibility forms.
Sec. 727. Technical assistance.
PART 2—SPECIAL PROGRAMS AND PROJECTS TO
IMPROVE EDUCATIONAL OPPORTUNITIES FOR
INDIAN CHILDREN
Sec. 731. Professional development for
teachers and education profes-
sionals.
PART 3—NATIONAL ACTIVITIES

Sec. 741. National activities.

Sec. 742. Improvement of academic success
for students through Native
American language.

Subtitle B—Native Hawaiian Education;
Alaska Native Education

Sec. 751. Native Hawaiian education and

Alaska Native education.

Sec.

Sec.
Sec.

723.
724.
725.

Sec.
Sec.
Sec.

Sec. 752. Findings.

Sec. 7563. Purposes.

Sec. 754. Native Hawaiian Education Council
grant.

Sec. 7565. Grant program authorized.

Sec. 756. Administrative provisions; author-
ization of appropriations.

Sec. 757. Definitions.

TITLE VIII-IMPACT AID
Sec. 801. Purpose.
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Sec. 802. Payments relating to Federal ac-

quisition of real property.

Sec. 803. Payments for eligible federally
connected children.

Policies and procedures relating to
children residing on Indian
lands.

Application for payments under
sections 8002 and 8003.

Construction.

Facilities.

State consideration of payments
providing State aid.

Administrative hearings and judi-
cial review.

Definitions.

811. Authorization of appropriations.

812. Conforming amendments.

TITLE IX—GENERAL PROVISIONS

Sec. 900. General amendments.

Subtitle A—Protecting Students From
Sexual and Violent Predators

Sec. 901. Background checks.
Sec. 902. Conforming amendment.

Subtitle B—Evaluation Authority
Sec. 911. Evaluation authority.
Subtitle C—Keeping All Students Safe
Sec. 911. Keeping All Students Safe.

Subtitle D—Protecting Student Athletes
From Concussions

Sec. 931. Protecting Student Athletes from
Concussions.

TITLE X—EDUCATION FOR HOMELESS
CHILDREN AND YOUTHS

Sec. 1001. Education for Homeless Children
and Youths.

TITLE I—-IMPROVING THE ACADEMIC
ACHIEVEMENT OF THE DISADVANTAGED
SEC. 101. STATEMENT OF PURPOSE.

Section 1001 (20 U.S.C. 6301) is amended to
read as follows:

“SEC. 1001. STATEMENT OF PURPOSE.

““The purpose of this title is to ensure that
all children have a fair, equal, and signifi-
cant opportunity to obtain a high-quality
education and to graduate ready to succeed
in college and the workforce by—

‘(1) meeting the educational needs of low-
achieving children in our Nation’s highest-
poverty schools, English learners, migrant
children, children with disabilities, Indian
children, and neglected or delinquent chil-
dren;

‘(2) ensuring high-quality college and ca-
reer ready standards, academic assessments,
accountability systems, teacher preparation
and training, curriculum, and instructional
materials are developed and implemented to
prepare students to compete in the global
economy;

‘“(3) closing the achievement gap between
high- and low-performing children, espe-
cially between minority and nonminority
students and between disadvantaged children
and their more advantaged peers;

‘“(4) holding schools, local educational
agencies, and States accountable for improv-
ing the academic achievement for all stu-
dents including the mastery of content
knowledge and the ability to think criti-
cally, solve problems, and communicate ef-
fectively, ensuring all students graduate
ready to succeed in college and the work-
force;

‘“(b) distributing and targeting resources to
support 1local educational agencies and
schools with the greatest need;

‘(6) improving and maintaining account-
ability for student achievement and gradua-
tion rates, and increasing local flexibility
and authority to improve schools; and

‘(7T ensuring parents have substantial and
meaningful opportunities to participate in
the education of their children.”’.

Sec. 804.

Sec. 805.
806.
807.
808.

Sec.
Sec.
Sec.

Sec. 809.

Sec. 810.
Sec.
Sec.
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SEC. 102. AUTHORIZATION OF APPROPRIATIONS.
Section 1002 (20 U.S.C. 6302) is amended—
(1) by amending subsection (a) to read as

follows:

“‘(a) LOCAL EDUCATIONAL AGENCY GRANTS.—
For the purpose of carrying out part A, there
are authorized to be appropriated
$30,000,000,000 for fiscal year 2014 and such
sums as may be necessary for each of the 5
succeeding fiscal years.”’;

(2) in subsection (c)—

(A) by striking ‘‘$410,000,000”’ and inserting
‘$500,000,000"’; and

(B) by striking ‘2002’ and inserting ‘‘2014°’;
and

(3) in subsection (d)—

(A) by striking ¢‘$50,000,000’ and inserting
‘$55,000,000’’; and

(B) by striking ‘2002’ and inserting ‘‘2014°.
SEC. 103. STATE PLANS.

Section 1111 (20 U.S.C. 6311) is amended to
read as follows:

“SEC. 1111. STATE PLAN.

‘“‘(a) PLANS REQUIRED.—

‘(1) IN GENERAL.—For any State desiring
to receive a grant under this part, the State
educational agency shall submit to the Sec-
retary a plan, developed by the State edu-
cational agency, in consultation with rep-
resentatives of local educational agencies,
teachers, school leaders, specialized instruc-
tional support personnel, early childhood
education providers, parents, community or-
ganizations, communities representing un-
derserved populations, and Indian tribes,
that satisfies the requirements of this sec-
tion, and that is coordinated with other pro-
grams of this Act, the Individuals with Dis-
abilities Education Act, the Carl D. Perkins
Career and Technical Education Act of 2006,
the Head Start Act, the Adult Education and
Family Literacy Act, and the McKinney-
Vento Homeless Assistance Act.

‘“(2) CONSOLIDATED PLAN.—A State plan
submitted under paragraph (1) may be sub-
mitted as a part of a consolidated plan under
section 9302.

“(b) COLLEGE AND CAREER READY CONTENT
STANDARDS, ASSESSMENTS, AND ACHIEVEMENT
STANDARDS.—

‘(1) GENERAL REQUIREMENTS.—Each State
plan shall include evidence that the State’s
college and career ready content standards,
assessments, and achievement standards
under this subsection are—

‘“(A) vertically aligned from kindergarten
through grade 12; and

“(B) developed and implemented to ensure
that proficiency in the content standards
will signify that a student is on-track to
graduate prepared for—

‘(i) according to written affirmation from
the State’s public institutions of higher edu-
cation, placement in credit-bearing, non-
remedial courses at the 2-and 4-year public
institutions of higher education in the State;
and

‘“(ii) success on relevant State career and
technical education standards.

‘(2) COLLEGE AND CAREER READY CONTENT
STANDARDS.—

‘““(A) IN GENERAL.—Each State plan shall
demonstrate that, not later than the 2013-
2014 school year the State educational agen-
cy will adopt and implement high-quality,
college and career ready content standards
that comply with this paragraph.

‘(B) SUBJECTS.—The State educational
agency shall have such high-quality, aca-
demic content standards for students in kin-
dergarten through grade 12 for, at a min-
imum, English language arts, math, and
science.

‘“(C) ELEMENTS.—College and career ready
content standards under this paragraph
shall—

‘(i) be developed through participation in
a State-led process that engages—

H4739

“(I) kindergarten through-grade-12 edu-
cation experts (including teachers and edu-
cational leaders); and

“(II) representatives of institutions of
higher education, the business community,
and the early learning community;

“4(ii) be rigorous, internationally
benchmarked, and evidence-based, requiring
students to demonstrate the ability to think
critically, solve problems, and communicate
effectively;

¢“(iii) be either—

“(I) validated, including through written
affirmation from the State’s public institu-
tions of higher education, to ensure that pro-
ficiency in the content standards will signify
that a student is on-track to graduate pre-
pared for—

‘‘(aa) placement in credit-bearing, non-
remedial courses at the 2-and 4-year public
institutions of higher education in the State;
and

‘“(bb) success on relevant State career and
technical education standards; or

“(II) State-developed and voluntarily
adopted by a significant number of States;

“(iv) for standards from Kkindergarten
through grade 3, reflect progression in how
children develop and learn the requisite
skills and content from earlier grades (in-
cluding preschool) to later grades; and

‘“(v) apply to all schools and students in
the State.

‘(D) ENGLISH LANGUAGE PROFICIENCY
STANDARDS.—Each State educational agency
shall develop and implement statewide, high-
quality English language proficiency stand-
ards that—

‘(i) are aligned with the State’s academic
content standards;

‘“(ii) reflect the academic language that is
required for success on the State educational
agency’s academic content assessments;

‘“(iii) predict success on the applicable
grade level English language arts content as-
sessment;

‘(iv) ensure proficiency in each of the do-
mains of speaking, listening, reading, and
writing in the appropriate amount of time;
and

“‘(v) address the different proficiency levels
of English learners.

‘“(E) EARLY LEARNING STANDARDS.—The
State educational agency shall, in collabora-
tion with the State agencies responsible for
overseeing early care and education pro-
grams and the State early care and edu-
cation advisory council, develop and imple-
ment early learning standards across all
major domains of development for pre-
schoolers that—

‘(i) demonstrate alignment with the State
academic content standards;

‘‘(ii) are implemented through dissemina-
tion, training, and other means to applicable
early care and education programs;

‘‘(iii) reflect research and evidence-based
developmental and learning expectations;

‘“‘(iv) inform teaching practices and profes-
sional development and services; and

‘“(v) for preschool age children, appro-
priately assist in the transition to kinder-
garten.

““(F') ASSURANCE.—Each State plan shall in-
clude an assurance that the State has imple-
mented the same content standards for all
students in the same grade and does not have
a policy of using different content standards
for any student subgroup.

*“(3) HIGH-QUALITY ASSESSMENTS.—

‘““(A) IN GENERAL.—Each State plan shall
demonstrate that the State educational
agency will adopt and implement high-qual-
ity assessments in English language arts,
math, and science not later than the 2014-
2015 school year that comply with this para-
graph.

“(B) ELEMENTS.—Such assessments shall—
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‘(i) be valid, reliable, appropriate, and of
adequate technical quality for each purpose
required under this Act, and be consistent
with relevant, nationally recognized profes-
sional and technical standards;

‘‘(ii) measure the knowledge and skills nec-
essary to demonstrate proficiency in the aca-
demic content standards under paragraph (2)
for the grade in which the student is en-
rolled;

‘“(iii) be developed as part of a system of
assessments providing data (including indi-
vidual student achievement data and indi-
vidual student growth data), that shall be
used to—

‘“(I) improve teaching, learning, and pro-
gram outcomes; and

“(II) make determinations of individual
principal and teacher effectiveness for the
purposes of evaluation and professional de-
velopment under title II;

‘“(iv) be used in determining the perform-
ance of each local educational agency and
school in the State in accordance with the
State’s accountability system under sub-
section (c);

‘(v) provide an accurate measure of—

‘“(I) student achievement at all levels of
student performance; and

“(IT) student academic growth;

‘“(vi) allow for complex demonstrations or
applications of knowledge and skills includ-
ing the ability to think -critically, solve
problems, and communicate effectively;

‘“(vii) be accessible for all students, includ-
ing students with disabilities and English
learners, by—

‘(D incorporating principles of universal
design as defined by section 3(a) of the As-
sistive Technology Act of 1998 (29 U.S.C.
3002(a)); and

“(IT) being interoperable when using any
digital assessment, such as computer-based
and online assessments.

‘‘(viii) provide for accommodations, includ-
ing for computer-based and online assess-
ments, for students with disabilities and
English learners to provide a valid and reli-
able measure of such students’ achievement;

‘‘(ix) produce individual student interpre-
tive, descriptive, and diagnostic reports that
allow parents, teachers, and school leaders
to understand and address the specific aca-
demic needs of students, and include infor-
mation regarding achievement on academic
assessments, and that are provided to par-
ents, teachers, and school leaders, as soon as
is practicable after the assessment is given,
in an understandable and uniform format,
and to the extent practicable, in a language
that parents can understand; and

‘(x) may be partially delivered in the form
of portfolios, projects, or extended perform-
ance tasks as long as such assessments meet
the requirements of this subsection.

¢“(C) ADMINISTRATION.—Such assessments
shall—

‘(i) be administered to all students, includ-
ing all subgroups described in subsection
(¢)(3)(A), in the same grade level for each
content area assessed, except as provided
under subparagraph (E), through—

“(I) a single summative assessment each
school year; or

“(IT) multiple statewide assessments over
the course of the school year that result in a
single summative score that provides valid,
reliable, and transparent information on stu-
dent achievement for each tested content
area in each grade level;

‘‘(ii) for English language arts and math—

“(I) be administered annually, at a min-
imum, for students in grade 3 through grade
8; and

““(IT) be administered at least once, but not
earlier than 11th grade for students in grades
9 through grade 12; and
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‘“(iii) for science, be administered at least
once during grades 3 through 5, grades 6
through 8, and grades 9 through 12.

“(D) NATIVE LANGUAGE ASSESSMENTS.—
Each State educational agency with at least
10,000 English learners, at least 25 percent of
which speak the same language that is not
English, shall adopt and implement native
language assessments for that language con-
sistent with State law. Such assessments
shall be for students—

‘(i) for whom the academic assessment in
the student’s native language would likely
yield more accurate and reliable information
about such student’s content knowledge;

‘(ii) who are literate in the native lan-
guage and have received formal education in
such language; or

‘“(iii) who are enrolled in a bilingual or
dual language program and the native lan-
guage assessment is consistent with such
program’s language of instruction.

‘“(E) ALTERNATE ASSESSMENTS FOR STU-
DENTS WITH THE MOST SIGNIFICANT COGNITIVE
DISABILITIES.—In the case of a State edu-
cational agency that adopts alternate
achievement standards for students with the
most significant cognitive disabilities de-
scribed in paragraph (4)(D), the State shall
adopt and implement high-quality statewide
alternate assessments aligned to such alter-
nate achievement standards that meet the
requirements of subparagraphs (B) and (C),
so long as the State ensures that in the
State the total number of students in each
grade level assessed in each subject does not
exceed the cap established under subsection
(0)@)(E)IiD)AD).

‘“(F) ENGLISH LANGUAGE PROFICIENCY AS-
SESSMENTS.—Each State educational agency
shall adopt and implement statewide English
language proficiency assessments that—

‘(i) are administered annually and aligned
with the State’s English language pro-
ficiency standards and academic content
standards;

‘“(ii) are accessible, valid, and reliable;

‘‘(iii) measure proficiency in reading, lis-
tening, speaking, and writing in English
both individually and collectively;

‘‘(iv) assess progress and growth on lan-
guage and content acquisition; and

‘“(v) allow for the local educational agency
to retest a student in the individual domain
areas that the student did not pass, unless
the student is newly entering a school in the
State, or is in the third, fifth, or eighth
grades.

“(G) SPECIAL RULE WITH RESPECT TO BUREAU
FUNDED SCHOOLS.—In determining the assess-
ments to be used by each school operated or
funded by the Department of the Interior’s
Bureau of Indian Education receiving funds
under this part, the following shall apply:

‘“(i) Each such school that is accredited by
the State in which it is operating shall use
the assessments the State has developed and
implemented to meet the requirements of
this section, or such other appropriate as-
sessment as approved by the Secretary of the
Interior.

‘(ii) Bach such school that is accredited by
a regional accrediting organization shall
adopt an appropriate assessment, in con-
sultation with and with the approval of, the
Secretary of the Interior and consistent with
assessments adopted by other schools in the
same State or region, that meets the re-
quirements of this section.

‘(iii) Each such school that is accredited
by a tribal accrediting agency or tribal divi-
sion of education shall use an assessment de-
veloped by such agency or division, except
that the Secretary of the Interior shall en-
sure that such assessment meets the require-
ments of this section.

‘“‘(H) ASSURANCE.—Each State plan shall in-
clude an assurance that the State edu-
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cational agency will conduct an inventory of
statewide and local educational agency-wide
student assessments, including an analysis
of assessment purposes, practices, and use,
and a description of the actions the State
will take to reduce duplicative assessments.

“(I) ACCOMMODATIONS.—Each State plan
shall describe the accommodations for
English learners and students with disabil-
ities on the assessments used by the State
and include evidence of their effectiveness in
maintaining valid results for the appropriate
population.

‘“(J) ADAPTIVE ASSESSMENTS.—In the case
of a State educational agency that develops
and administers computer adaptive assess-
ments, such assessments shall meet the re-
quirements of this paragraph, and must
measure, at a minimum, each student’s aca-
demic proficiency against the State’s con-
tent standards as described in paragraph (2)
for the grade in which the student is en-
rolled.

‘“(4) COLLEGE AND CAREER READY ACHIEVE-
MENT AND GROWTH STANDARDS.—

“(A) IN GENERAL.—Each State plan shall
demonstrate that the State will adopt and
implement college and career ready achieve-
ment standards in English language arts,
math, and science by the 2013-2014 school
year that comply with this paragraph.

‘(B) ELEMENTS.—Such academic achieve-
ment standards shall establish at a min-
imum, 3 levels of student achievement that
describe how well a student is demonstrating
proficiency in the State’s academic content
standards that differentiate levels of per-
formance to—

‘(i) describe 2 levels of high achievement
(on-target and advanced) that indicate, at a
minimum, that a student is proficient in the
academic content standards under paragraph
(2) as measured by the performance on as-
sessments under paragraph (3); and

‘“(ii) describe a third level of achievement
(catch-up) that provides information about
the progress of a student toward becoming
proficient in the academic content standards
under paragraph (2) as measured by the per-
formance on assessments under paragraph
3).

‘(C) VERTICAL ALIGNMENT.—Such achieve-
ment standards are vertically aligned to en-
sure a student who achieves at the on-target
or advanced levels under subparagraph (B)()
signifies that student is on-track to graduate
prepared for—

‘(i) placement in credit-bearing, non-
remedial courses at the 2- and 4-year public
institutions of higher education in the State;
and

‘“(ii) success on relevant State career and
technical education standards.

‘(D) ALTERNATE ACHIEVEMENT STAND-
ARDS.—If a State educational agency adopts
alternate achievement standards for stu-
dents with the most significant cognitive
disabilities, such academic achievement
standards shall establish, at a minimum, 3
levels of student achievement that describe
how well a student is demonstrating pro-
ficiency in the State’s academic content
standards that—

‘(i) are aligned to the State’s college and
career ready content standards under para-
graph (2);

‘“(ii) are vertically aligned to ensure that a
student who achieves at the on-target or ad-
vanced level under clause (v)(I) signifies that
the student is on-track to access a postsec-
ondary education or career;

‘‘(ii) reflect concepts and skills that stu-
dents should know and understand for each
grade;

‘““(iv) are supported by evidence-based
learning progressions to age and grade-level
performance; and

“(v) establish, at a minimum—
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“(I) 2 levels of high achievement (on-target
and advanced) that indicate, at a minimum,
that a student with the most significant cog-
nitive disabilities is proficient in the aca-
demic content standards under paragraph (2)
as measured by the performance on assess-
ments under paragraph (3)(E); and

““(IT1) a third level of achievement (catch-
up) that provides information about the
progress of a student with the most signifi-
cant cognitive disabilities toward becoming
proficient in the academic content standards
under paragraph (2) as measured by the per-
formance on assessments under paragraph
B)(E).

‘“(E) STUDENT GROWTH STANDARDS.—Each
State plan shall demonstrate that the State
will adopt and implement student growth
standards for students in the assessed grades
that comply with this subparagraph, as fol-
lows:

‘(1) ON-TARGET AND ADVANCED LEVELS.—
For a student who is achieving at the on-tar-
get or advanced level of achievement, the
student growth standard is not less than the
rate of academic growth necessary for the
student to remain at that level of student
achievement for not less than 3 years.

‘‘(ii) CATCH-UP LEVEL.—For a student who
is achieving at the catch-up level of achieve-
ment, the student growth standard is not
less than the rate of academic growth nec-
essary for the student to achieve an on-tar-
get level of achievement by the end of the
student’s current grade span or within 3
years, whichever occurs first.

‘“(F) MODIFIED ACHIEVEMENT STANDARDS.—
If a State educational agency has modified
achievement standards in accordance with
section 200.1(e) of title 34, Code of Federal
Regulations, prior to the date of the enact-
ment the Student Success Act, the State
educational agency may continue to use
such modified achievement standards for the
purposes established as of the day before the
date of enactment of such Act through not
later than the implementation of the assess-
ments under paragraph (3).

“(6) RULE OF CONSTRUCTION.—Nothing in
paragraph (3) shall be construed to prescribe
the use of the academic assessments estab-
lished pursuant to such paragraph for stu-
dent promotion or graduation purposes.

“‘(c) ACCOUNTABILITY AND SCHOOL IMPROVE-
MENT SYSTEM.—The State plan shall dem-
onstrate that not later than the 2013-2014
school year, the State educational agency, in
consultation with representatives of local
educational agencies, teachers, school lead-
ers, parents, community organizations, com-
munities representing underserved popu-
lations, and Indian tribes, has developed a
single statewide accountability and school
improvement system (in this subsection
known as the ‘accountability system’) that
ensures all students have the knowledge and
skills to successfully enter the workforce or
postsecondary education without the need
for remediation by complying with this sub-
section as follows:

‘(1) ELEMENTS.—Each State accountability
system shall, at a minimum—

‘“‘(A) annually measure academic achieve-
ment for of all students, including each sub-
group described in paragraph (3)(A), in each
public school, including each charter school,
in the State, including—

‘(i) student academic achievement in ac-
cordance with the academic achievement
standards described in subsection (b)(4);

‘(i) student growth in accordance with
the student growth standards described in
subsection (b)(4)(E); and

‘‘(iii) graduation rates in diploma granting
schools;

‘(B) set clear performance and growth tar-
gets in accordance with paragraph (2) to im-
prove the academic achievement of all stu-
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dents as measured under subparagraph (A) of
this paragraph and to close achievement
gaps so that all students graduate ready for
postsecondary education and the workforce;

‘“(C) annually differentiate performance of
schools based on the achievement measured
under subparagraph (A) and whether the
schools meet the performance and growth
targets set under paragraph (2), and identify
for the purposes under section 1116, at a min-
imum—

‘“(i) persistently
that—

“(I) have the lowest performance in the
local educational agency and the State using
current and prior year academic achieve-
ment, growth, and graduation rate data;

“(IT) have a 4-year adjusted cohort gradua-
tion rate at or below 60 percent; or

‘“(IIT) as of the date of enactment of the
Student Success Act, have been identified
under section 1003(g);

‘‘(i1) schools in need of improvement that
have not met one or more of the performance
targets set under paragraph (2) for any sub-
group described in paragraph (3)(A) in the
same grade level and subject, for two con-
secutive years; and

‘“(iii) reward schools that have—

‘“(I) the highest performance in the State
for all students and student subgroups de-
scribed in paragraph (3)(A); or

‘“(IT) made the most progress over at least
the most recent 2-year period in the State in
increasing student academic achievement
and graduation rates for all students and
student subgroups described in paragraph
(3)(A);

‘(D) establish improvement indicators to
diagnose school challenges and measure
school progress within the improvement sys-
tem described in section 1116, including fac-
tors to measure—

‘(i) student engagement, including student
attendance rates, student discipline data in-
cluding suspension and expulsion rates, inci-
dents of bullying and harassment, and sur-
veys of student engagement;

‘“(ii) student advancement, such as student
on-time promotion rates, on-time credit ac-
cumulation rates, course failure rates, post-
secondary entry rates, and workforce entry
rates;

‘“(iii) educator quality, such as teacher at-
tendance, vacancies, turnover, and rates of
qualified or effective teachers; and

‘“(iv) academic learning, such as the per-
centage of students taking a college-pre-
paratory curriculum, and student success on
State or local educational agency end-of-
course examinations; and

‘“(E) may establish multiple measures for
all students described in paragraph (3)(A), in-
cluding as an index, to further differentiate
among the categories of schools described in
subparagraph (C) and as part of the improve-
ment system described in section 1116, which
may include indicators that measure—

‘(1) college and career readiness, such as—

‘“(I) credit accumulation in and completion
of a college and career ready course of study
aligned with admissions requirements set by
institutions of higher education in the State;

“(II) participation and success on Ad-
vanced Placement (AP), International Bac-
calaureate (IB), SAT, WorkKeys, ASVAB, or
State-developed college readiness or career
readiness assessments; or

‘“(III) college enrollment and persistence
rates;

‘“(ii) evidence of academic learning, such
as—

“(I) valid and reliable academic assess-
ments that meet the requirements of sub-
section (3) in subjects other than reading and
math, such as science, social studies, or writ-
ing;
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“(IT) percentage of students successfully
completing rigorous coursework that aligns
with State college and career ready stand-
ards described under subsection (b)(2) such as
dual enrollment, Advanced Placement (AP),
or International Baccalaureate (IB) courses;

““(III) assessments developed by local edu-
cational agencies that meet the require-
ments of subsection (3)(b), are aligned with
State college and career ready standards,
and are comparable across all schools within
the local educational agency; or

“(IV) student performance-based assess-
ments that are valid, reliable, and com-
parable across a local educational agency
and meet the requirements of subsection
(3)(b);

‘“(iii) BEvidence of successful learning con-
ditions, such as the improvement indicators
described in subparagraph (D); or

‘“(iv) Evidence of parent and family en-
gagement.

¢“(2) GOALS AND TARGETS.—

‘“‘(A) IN GENERAL.—Each State educational
agency shall establish goals and targets for
the State accountability and school im-
provement system that comply with this
paragraph. Such targets shall be established
separately for all elementary school and sec-
ondary school students, economically dis-
advantaged students, students from major
racial and ethnic groups, students with dis-
abilities, and English learners.

‘(B) ACHIEVEMENT GOALS.—Each State edu-
cational agency shall set goals that are con-
sistent with the academic and growth
achievement standards under subsection
(b)(4) to ensure that all students graduate
prepared to enter the workforce or postsec-
ondary education without the need for reme-
diation.

‘(C) PERFORMANCE TARGETS.—Each State
educational agency shall set ambitious, but
achievable annual performance targets sepa-
rately for each subgroup of students de-
scribed in paragraph (3)(A), for each grade
level and in English language arts and math,
to assist the State educational agency in
achieving its academic achievement goals es-
tablished under subparagraph (B) that ei-
ther—

(i) within 6 years of setting such perform-
ance targets, reduce by half the percentage
of all students and each subgroup described
in paragraph (3)(A), who are not, according
to student performance as of the year such
targets are set, at the on-target or advanced
level of achievement; or

‘(i) result in ambitious, but achievable
annual targets for local educational agencies
and schools for all students and each sub-
group of students described in paragraph
(3)(A) within a specified period of time, ap-
proved by the Secretary, such that—

‘“(I) the targets are equally rigorous as
those in subsection (i); and

“(II) the targets reflect the progress re-
quired for all students and each subgroup of
students described in paragraph (3)(A) to
reach the on-target or advanced level of
achievement within the specified period of
time.

(D) GROWTH TARGETS.—Each State edu-
cational agency shall set ambitious but
achievable growth targets that—

‘(i) assist the State in achieving the aca-
demic achievement goals described in sub-
paragraph (B); and

‘‘(ii) include targets that ensure all stu-
dents, including the subgroups of students
described in paragraph (3)(A), meet the
growth standards described in subsection
(D)(@(E).

‘“(E) GRADUATION RATE GOALS AND TAR-
GETS.—

‘(1) GRADUATION GOALS.—Each State edu-
cational agency shall set a graduation goal
of not less than 90 percent.
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‘“(ii) GRADUATION RATE TARGETS.—Each
State educational agency shall establish
graduation rate targets which shall not be
less rigorous than the targets approved
under section 200.19 of title 34, Code of Fed-
eral Regulations (or a successor regulation).

‘(iii) EXTENDED-YEAR GRADUATION RATE
TARGETS.—In the case of a State that choos-
es to use an extended-year graduation rate in
the accountability and school improvement
system described under this subsection, the
State shall set extended-year graduation
rate targets that are more rigorous than the
targets set under clause (ii) and, if applica-
ble, are not less rigorous than the targets ap-
proved under section 200.19 of title 34, Code
of Federal Regulations (or a successor regu-
lation).

“(3) FAIR ACCOUNTABILITY.—Each State
educational agency shall establish fair and
appropriate policies and practices, as a com-
ponent of the accountability system estab-
lished under this subsection, to measure
school, local educational agency, and State
performance under the accountability sys-
tem that, at a minimum, comply with this
paragraph as follows:

‘““(A) DISAGGREGATE.—Each State edu-
cational agency shall disaggregate student
achievement data in a manner that complies
with the State’s group size requirements
under subparagraph (B) for the school’s,
local educational agency’s, and the State’s
performance on its goals and performance
targets established under paragraph (2), by
each content area and each grade level for
which such goals and targets are established,
and, if applicable, by improvement indica-
tors described in paragraph (1)(D) for each of
the following groups:

‘(i) All public elementary and secondary
school students.

‘“(ii) Economically disadvantaged students.

‘“(iii) Students from major racial and eth-
nic groups.

“(iv) Students with disabilities.

‘(v) English learners.

‘“‘(B) SUBGROUP SIZE.—Each State edu-
cational agency shall establish group size re-
quirements for performance measurement
and reporting under the accountability sys-
tem that—

‘(i) is the same for all subgroups described
in subparagraph (A);

‘“(ii) does not exceed 15 students;

‘“(iii) yields statistically reliable informa-
tion; and

‘“(iv) does not reveal personally identifi-
able information about an individual stu-
dent.

“(C) PARTICIPATION.—Each State
cational agency shall ensure that—

‘‘(i) not less than 95 percent of the students
in each subgroup described subparagraph (A)
take the State’s assessments under sub-
section (b)(2); and

‘‘(ii) any school or local educational agen-
cy that does not comply with the require-
ment described in clause (i) of this subpara-
graph may not be considered to have met its
goals or performance targets under para-
graph (2).

“(D) AVERAGING.—Each State educational
agency may average achievement data with
the year immediately preceding that school
year for the purpose of determining whether
schools, local educational agencies, and the
State have met their performance targets
under paragraph (2).

‘“(E) STUDENTS WITH THE MOST SIGNIFICANT
COGNITIVE DISABILITIES.—

‘(i) IN GENERAL.—In calculating the per-
centage of students scoring at the on-target
levels of achievement and the graduation
rate for the purpose of determining whether
schools, local educational agencies, and the
State have met their performance targets
under paragraph (2), a State shall include all
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students with disabilities, even those stu-
dents with the most significant cognitive
disabilities, and—

‘) may include the on-target and ad-
vanced scores of students with the most sig-
nificant cognitive disabilities taking alter-
nate assessments under subsection (b)(3)(E)
provided that the number and percentage of
such students who score at the on-target or
advanced level on such alternate assess-
ments at the local educational agency and
the State levels, respectively, does not ex-
ceed the cap established by the Secretary
under clause (iii) in the grades assessed and
subjects used under the accountability sys-
tem established under this subsection; and

‘“(IT) may include students with the most
significant cognitive disabilities, who are as-
sessed using alternate assessments described
in subsection (b)(3)(E) and who receive a
State-defined standards-based alternate di-
ploma aligned with alternate achievement
standards described in subparagraph (4)(D)
and with completion of the student’s right to
a free and appropriate public education
under the Individuals with Disabilities Edu-
cation Act, as graduating with a regular sec-
ondary school diploma, provided that the
number and percentage of those students
who receive a State-defined standards-based
alternate diploma at the local educational
agency and the State levels, respectively,
does not exceed the cap established by the
Secretary under clause (iii).

“(i1) STATE REQUIREMENTS.—If the number
and percentage of students taking alternate
assessments or receiving a State-defined
standards-based alternate diploma exceeds
the cap under clause (iii) at the local edu-
cational agency or State level, the State
educational agency, in determining whether
the local educational agency or State, re-
spectively, has met its performance targets
under paragraph (2), shall—

(D) include all students with the most sig-
nificant cognitive disabilities;

“(II) count at the catch-up level of
achievement or as not graduating such stu-
dents who exceed the cap;

‘“(III) include such students at the catch-up
level of achievement or as not graduating in
each applicable subgroup at the school, local
educational agency, and State level; and

‘“(IV) ensure that parents are informed of
the actual academic achievement levels and
graduation status of their children with the
most significant cognitive disabilities.

‘(iii) SECRETARIAL DUTIES.—The Secretary
shall establish a cap for the purposes of this
subparagraph which—

‘“(I) shall be based on the most recently
available data on—

‘“‘(aa) the incidence of students with the
most significant cognitive disabilities;

““(bb) the participation rates, including by
disability category, on alternate assessments
using alternate achievement standards pur-
suant to subsection (b)(3)(E);

‘‘(cc) the percentage of students, including
by disability category, scoring at each
achievement level on such alternate assess-
ments; and

‘“(dd) other factors the Secretary deems
necessary; and

‘“(IT) may not exceed 1 percent of all stu-
dents in the combined grades assessed.

¢‘(4) TRANSITION PROVISIONS.—

‘““(A) IN GENERAL.—The Secretary shall
take such steps as necessary to provide for
the orderly transition to the new account-
ability and school improvement systems re-
quired under this subsection from prior ac-
countability and school improvement sys-
tems in existence on the day before the date
of enactment of the Student Success Act.

‘(B) TRANSITION.—To enable the successful
transition described in this paragraph, each
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State educational agency receiving funds
under this part shall—

‘(i) administer assessments that were in
existence on the day before the date of en-
actment of the Student Success Act and be-
ginning not later than the 2014-2015 school
year, administer high-quality assessments
described in subsection (b)(3);

‘‘(ii) report student performance on the as-
sessments described in subparagraph (I), con-
sistent with the requirements under this
title;

‘‘(iii) set a new baseline for performance
targets, as described in paragraph (2)(C) and
(2)(D), once new high-quality assessments de-
scribed in subsection (b)(3) are implemented;

‘(iv) implement the accountability and
school improvement requirements of sec-
tions 1111 and 1116, except—

‘“(I) the State shall not be required to iden-
tify new persistently low achieving schools
or schools in need of improvement under sec-
tion 1116 for 1 year after high-quality assess-
ments described in subsection (b)(3) have
been implemented; and

‘“(IT) shall continue to implement school
improvement requirements of section 1116 in
persistently low achieving schools and
schools in need of improvement that were
identified as such in the year prior to imple-
mentation of new high-quality assessments;
and

‘“(v) assist local educational agencies in
providing training and professional develop-
ment on the implementation of new college
and career ready standards and high-quality
assessments.

‘(C) END OF TRANSITION.—The transition
described in this paragraph shall be com-
pleted by no later than 2 years from the date
of enactment of the Student Success Act.

¢(d) OTHER PROVISIONS TO SUPPORT TEACH-
ING AND LEARNING.—Each State plan shall
contain the following:

‘(1) DESCRIPTIONS.—A description of—

‘“(A) how the State educational agency will
carry out the responsibilities of the State
under section 1116;

‘“(B) a plan to identify and reduce inequi-
ties in the allocation of State and local re-
sources, including personnel and nonper-
sonnel resources, between schools that are
receiving funds under this title and schools
that are not receiving such funds under this
title, consistent with the requirements in
section 1120A, including—

‘(i) a description of how the State will sup-
port local educational agencies in meeting
the requirements of section 1120A; and

“(ii) a description of how the State will
support local educational agencies to align
plans under subparagraph (A), efforts to im-
prove educator supports and working condi-
tions described in section 2112(b)(3), and ef-
forts to improve the equitable distribution of
teachers and principals described in section
2112(b)(5), with efforts to improve the equi-
table allocation of resources as described in
this subsection;

‘(C) how the State educational agency will
ensure that the results of the State assess-
ments described in subsection (b)(3) and the
school evaluations described in subsection
(c)(1), respectively, will be provided to local
educational agencies, schools, teachers, and
parents promptly, but not later than before
the beginning of the school year following
the school year in which such assessments,
other indicators, or evaluations are taken or
completed, and in a manner that is clear and
easy to understand;

‘(D) how the State educational agency will
meet the diverse learning needs of students
by—

‘(i) identifying and addressing State-level
barriers to implementation of universal de-
sign for learning, as described in section
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5429(b)(21), and multi-tier system of supports;
and

‘“(ii) developing and making available to
local educational agencies technical assist-
ance for implementing universal design for
learning, as described in section 5429(b)(21),
and multi-tier system of supports;

‘“(E) for a State educational agency that
adopts alternate achievement standards for
students with the most significant cognitive
disabilities under subsection (b)(4)(D)—

‘(i) the clear and appropriate guidelines
for individualized education program teams
to apply in determining when a student’s sig-
nificant cognitive disability justifies alter-
nate assessment based on alternate achieve-
ment standards, which shall include guide-
lines to ensure—

““(I) students with the most significant
cognitive disabilities have access to the gen-
eral education curriculum for the grade in
which the student is enrolled;

“(II) participation in an alternate assess-
ment does not influence a student’s place-
ment in the least restrictive environment;

‘‘(IIT) determinations are made separately
for each subject and are re-determined each
year during the annual individualized edu-
cation program team meeting;

“(IV) the student’s mode of communica-
tion has been identified and accommodated
to the extent possible; and

(V) parents of such students are informed
of and understand that their child’s achieve-
ment will be based on alternate achievement
standards and whether participation in such
assessments precludes the student from com-
pleting the requirements for a regular high
school diploma; and

‘“(ii) the procedures the State educational
agency will use to ensure and monitor that
individualized education program teams im-
plement the requirements of clause (i); and

‘‘(iii) the plan to disseminate information
on and promote use of appropriate accom-
modations to increase the number of stu-
dents with the most significant cognitive
disabilities who are assessed using achieve-
ment standards described in subparagraphs
(B) and (C) of subsection (b)(4);

“(F) how the State educational agency will
meet the needs of English learners, includ-
ing—

‘(i) the method for identifying an English
learner that shall be used by all local edu-
cational agencies in the State;

‘‘(ii) the entrance and exit requirements
for students enrolled in limited English pro-
ficient classes, which shall—

“(I) be based on rigorous English language
standards; and

“(IT) prepare such students to successfully
complete the State’s assessments; and

‘“(iii) timelines and targets for moving stu-
dents from the lowest levels of English lan-
guage proficiency to the State-defined
English proficient level, including an assur-
ance that—

“(I) such targets will be based on student’s
initial language proficiency level when first
identified as limited English proficient and
grade; and

““(IT) such timelines will ensure students
achieve English proficiency by 18 years of
age, unless the State has obtained prior ap-
proval by the Secretary;

‘(&) how the State educational agency will
assist local educational agencies in improv-
ing instruction in all core academic subjects;

‘“‘(H) how the State educational agency will
develop and improve the capacity of local
educational agencies to use technology to
improve instruction; and

“(I) how any State educational agency
with a charter school law will support high-
quality public charter schools that receive
funds under this title by—
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‘(i) ensuring the quality of the authorized
public chartering agencies in the State by
establishing—

“(I) a system of periodic evaluation and
certification of public chartering agencies
using nationally-recognized professional
standards; or

‘“(II) a statewide, independent chartering
agency that meets mnationally-recognized
professional standards;

‘“(ii) including in the procedure established
pursuant to clause (i) requirements for—

‘(D the annual filing and public reporting
of independently audited financial state-
ments including disclosure of amount and
duration of any nonpublic financial and in-
kind contributions of support, by each public
chartering agency, for each school author-
ized by such agency, and by each local edu-
cational agency and the State; and

‘“(IT1) a legally binding charter or perform-
ance contract between each charter school
and the school’s authorized public chartering
agency that—

‘‘(aa) describes the rights, duties, and rem-
edies of the school and the public chartering
agency; and

“(bb) bases charter renewal and revocation
decisions on an agreed-to school account-
ability plan which includes financial and or-
ganizational indicators, with significant
weight given to the student achievement on
the achievement goals, performance targets,
and growth targets established pursuant to
subparagraphs (B), (C), and (D) of subsection
(c)(2), respectively, for each student sub-
group described in subsection (c)(3)(A), as
well as

‘‘(iii) developing and implementing, in con-
sultation and coordination with local edu-
cational agencies, a system of intervention,
revocation, or closure for charter schools
and public chartering agencies failing to
meet the requirements and standards de-
scribed in clauses (i) and (ii), which, at a
minimum provides for—

‘“(I) initial and regular review, no less than
once every 3 years, of each public chartering
agency; and

‘“(IT) intervention, revocation, or closure of
any charter school identified for school im-
provement under section 1116.

‘“(2) ASSURANCES.—Assurances that—

‘“(A) the State educational agency will par-
ticipate in biennial State academic assess-
ments of 4th, 8th, and 12th grade reading,
mathematics, and science under the National
Assessment of Educational Progress carried
out under section 303(b)(2) of the National
Assessment of Educational Progress Author-
ization Act, if the Secretary pays the costs
of administering such assessments;

‘“(B) the State educational agency will—

‘“(i) notify local educational agencies and
the public of the content and student aca-
demic achievement standards and academic
assessments developed under this section,
and of the authority to operate schoolwide
programs; and

“(ii) fulfill the State educational agency’s
responsibilities regarding local educational
agency and school improvement under sec-
tion 1116;

‘“(C) the State educational agency will en-
courage local educational agencies to con-
solidate funds from other Federal, State, and
local sources for school improvement activi-
ties under 1116 and for schoolwide programs
under section 1114;

‘(D) the State educational agency has
modified or eliminated State fiscal and ac-
counting barriers so that schools can easily
consolidate funds from other Federal, State,
and local sources for schoolwide programs
under section 1114;

‘“(E) that State educational agency will co-
ordinate data collection efforts to fulfill the
requirements of this Act and reduce the du-
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plication of data collection to the extent
practicable;

‘“(F) the State educational agency will pro-
vide the least restrictive and burdensome
regulations for local educational agencies
and individual schools participating in a pro-
gram assisted under this part;

‘(G) the State educational agency will in-
form local educational agencies in the State
of the local educational agency’s authority—

‘(i) to transfer funds under title VI;

‘‘(ii) to obtain waivers under part D of title
IX; and

‘“(iii) if the State is an Ed-Flex Partnership
State, to obtain waivers under the Education
Flexibility Partnership Act of 1999;

‘““(H) the State educational agency will
work with other agencies, including edu-
cational service agencies or other local con-
sortia and comprehensive centers established
under the Educational Technical Assistance
Act of 2002, and institutions to provide pro-
fessional development and technical assist-
ance to local educational agencies and
schools;

““(I) the State educational agency will en-
sure that local educational agencies in the
State comply with the requirements of sub-
title B of title VII of the McKinney-Vento
Homeless Assistance Act (42 U.S.C. 11117); and

‘“(J) the State educational agency has en-
gaged in timely and meaningful consultation
with representatives of Indian tribes located
in the State in the development of the State
plan to serve local educational agencies
under its jurisdiction in order to—

‘(i) improve the coordination of activities
under this Act;

‘‘(ii) meet the purpose of this title; and

‘‘(iil) meet the unique cultural, language,
and educational needs of Indian students.

‘“(e) FAMILY ENGAGEMENT.—Each State
plan shall include a plan for strengthening
family engagement in education. Each such
plan shall, at a minimum, include—

‘(1) a description of the State’s criteria
and schedule for review and approval of local
educational agency engagement policies and
practices pursuant to section 1112(e)(3);

‘“(2) a description of the State’s system and
process for assessing local educational agen-
cy implementation of section 1118 respon-
sibilities;

‘“(3) a description of the State’s criteria for
identifying local educational agencies that
would benefit from training and support re-
lated to family engagement in education;

‘“(4) a description of the State’s statewide
system of capacity-building and technical
assistance for local educational agencies and
schools on effectively implementing family
engagement in education practices and poli-
cies to increase student achievement;

‘() an assurance that the State will refer
to Statewide Family Engagement Centers, as
described in section 5702, those local edu-
cational agencies that would benefit from
training and support related to family en-
gagement in education; and

‘(6) a description of the relationship be-
tween the State educational agency and
Statewide Family Engagement Centers, par-
ent training and information centers, and
community parent resource centers in the
State established under sections 671 and 672
of the Individuals with Disabilities Edu-
cation Act.

“(fy PEER REVIEW AND SECRETARIAL AP-
PROVAL.—

‘(1) SECRETARIAL DUTIES.—The Secretary
shall—

‘“(A) establish a peer-review process to as-
sist in the review of State plans;

“(B) appoint individuals to the peer-review
process who are representative of parents,
teachers, State educational agencies, local
educational agencies, and experts and who
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are familiar with educational standards, as-
sessments, accountability, the needs of low-
performing schools, and other educational
needs of students;

‘“(C) approve a State plan within 120 days
of its submission unless the Secretary deter-
mines that the plan does not meet the re-
quirements of this section;

‘(D) if the Secretary determines that the
State plan does not meet the requirements of
this section immediately notify the State of
such determination and the reasons for such
determination;

‘“(E) not decline to approve a State’s plan
before—

‘(i) offering the State an opportunity to
revise its plan;

‘(ii) providing technical assistance in
order to assist the State to meet the require-
ments of this section; and

‘“(iii) providing a hearing; and

‘“(F) have the authority to disapprove a
State plan for not meeting the requirements
of this part, but shall not have the authority
to require a State, as a condition of approval
of the State plan, to include in, or delete
from, such plan one or more specific ele-
ments of the State’s academic content stand-
ards or to use specific academic assessment
instruments or items.

‘“(2) STATE REVISIONS.—A State plan shall
be revised by the State educational agency if
the revision is necessary to satisfy the re-
quirements of this section.

‘(3) PuBLIC REVIEW.—Notifications under
this subsection shall be made available to
the public through the website of the Depart-
ment, including—

‘“(A) State plans submitted or resubmitted
by a State;

‘(B) peer review comments;

‘“(C) State plan determinations by the Sec-
retary, including approvals or disapprovals;

‘(D) amendments or changes to State
plans; and

““(E) hearings.

‘‘(g) DURATION OF THE PLAN.—

‘(1) IN GENERAL.—Each State plan shall—

“(A) remain in effect for the duration of
the State’s participation under this part or 4
years, whichever is shorter; and

‘“(B) be periodically reviewed and revised
as necessary by the State educational agen-
cy to reflect changes in the State’s strate-
gies and programs under this part, including
information on progress the State has made
in—

‘‘(2) RENEWAL.—A State educational agen-
cy that desires to continue participation
under this part shall submit a renewed plan
every 4 years, including information on
progress the State has made in—

‘““(A) implementing college- and career-
ready content and achievement standards
and high-quality assessments described in
paragraph (b);

‘“(B) meeting its goals and performance
targets described in subsection (¢)(2); and

‘(C) improving the capacity and skills of
teachers and principals as described in sec-
tion 2112.

‘(2) ADDITIONAL INFORMATION.—If signifi-
cant changes are made to a State’s plan,
such as the adoption of new State academic
content standards and State student
achievement standards, new academic as-
sessments, or new performance goals or tar-
get, growth goals or targets, or graduation
goals or targets, such information shall be
submitted to the Secretary for approval.

““(h) FAILURE TO MEET REQUIREMENTS.—If a
State fails to meet any of the requirements
of this section, the Secretary may withhold
funds for State administration under this
part until the Secretary determines that the
State has fulfilled those requirements.

‘(1) REPORTS.—

‘(1) ANNUAL STATE REPORT CARD.—
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‘““(A) IN GENERAL.—A State that receives
assistance under this part shall prepare and
disseminate an annual State report card.
Such dissemination shall include, at a min-
imum, publicly posting the report card on
the home page of the State educational agen-
cy’s website.

‘(B) IMPLEMENTATION.—The State report
card shall be—

‘(i) concise; and

‘“(ii) presented in an understandable and
uniform format and, to the extent prac-
ticable, provided in a language that the par-
ents can understand.

‘“(C) REQUIRED INFORMATION.—The State
shall include in its annual State report
card—

‘(i) information, in the aggregate, and
disaggregated and cross-tabulated by race,
ethnicity, gender, disability status, migrant
status, English proficiency, and status as
economically disadvantaged, except that
such disaggregation and cross-tabulation
shall not be required in a case in which the
number of students in a category is insuffi-
cient to yield statistically reliable informa-
tion or the results would reveal personally
identifiable information about an individual
student on—

‘“(I) student achievement at each achieve-
ment level on the State academic assess-
ments described in subsection (b)(3), includ-
ing the most recent 2-year trend;

‘“(IT) student growth on the State academic
assessments described in subsection (b)(3),
including the most-recent 2-year trend;

‘“(IIT) the four-year adjusted cohort rate,
the extended-year graduation rate (where ap-
plicable), and the graduation rate by type of
diploma, including the most recent 2-year
trend;

‘(IV) the State established improvement
indicators under subsection (¢)(1)(D);

(V) the percentage of students who did
not take the State assessments; and

‘“(VI) the most recent 2-year trend in stu-
dent achievement and student growth in
each subject area and for each grade level,
for which assessments under this section are
required;

‘“(i1) information that provides a compari-
son between the actual achievement levels
and growth of each group of students de-
scribed in subsection (c)(3)(A) and the per-
formance targets and growth targets in sub-
section (¢)(2) for each such group of students
on each of the academic assessments and for
graduation rates required under this part;

‘(iii) if a State adopts alternate achieve-
ment standards for students with the most
significant cognitive disabilities, the number
and percentage of students taking the alter-
nate assessments and information on student
achievement at each achievement level and
student growth, by grade and subject;

‘“(iv) the number of students who are
English learners, and the performance of
such students, on the State’s English lan-
guage proficiency assessments, including the
students’ attainment of, and progress to-
ward, higher levels of English language pro-
ficiency;

‘“(v) information on the performance of
local educational agencies in the State re-
garding school improvement, including the
number and names of each school identified
for school improvement under section 1116
and information on the outcomes of the im-
provement indicators outlined in section
1111(c)(1)(D);

‘“(vi) the professional qualifications of
teachers in the State, the percentage of such
teachers teaching with emergency or provi-
sional credentials, and the percentage of
classes in the State not taught by qualified
teachers, in the aggregate and disaggregated
by high-poverty compared to low-poverty
schools which, for the purpose of this clause,
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means schools in the top quartile of poverty
and the bottom quartile of poverty in the
State;

‘“(vii) information on teacher effectiveness,
as described in section 2112(b)(1)(C), in the
aggregate and disaggregated by high-poverty
compared to low-poverty schools which, for
the purpose of this clause, means schools in
the top quartile of poverty and the bottom
quartile of poverty in the State;

‘“(viii) a clear and concise description of
the State’s accountability system, including
a description of the criteria by which the
State educational agency evaluates school
performance, and the criteria that the State
educational agency has established, con-
sistent with subsection (c¢), to determine the
status of schools with respect to school im-
provement; and

‘(ix) outcomes related to quality charter
authorizing standards as described in sub-
section (d)(1)(I), including, at a minimum,
annual filing as described in subsection
(D@D EDD).

‘(2) ANNUAL LOCAL EDUCATIONAL AGENCY
REPORT CARDS.—

‘““(A) REPORT CARDS.—A local educational
agency that receives assistance under this
part shall prepare and disseminate an annual
local educational agency report card.

“(B) MINIMUM REQUIREMENTS.—The State
educational agency shall ensure that each
local educational agency collects appro-
priate data and includes in the local edu-
cational agency’s annual report the informa-
tion described in paragraph (1)(C) as applied
to the local educational agency and each
school served by the local educational agen-
cy, and—

‘(i) in the case of a local educational agen-
cy—

““(I) the number and percentage of schools
identified for school improvement under sec-
tion 1116 and how long the schools have been
so identified; and

“(IT) information that shows how students
served by the local educational agency
achieved on the statewide academic assess-
ment compared to students in the State as a
whole;

“(IIT) per-pupil expenditures from Federal,
State, and local sources, including personnel
and nonpersonnel resources, for each school
in the local educational agency, consistent
with the requirements under section 1120A;

‘“(IV) the number and percentage of sec-
ondary school students who have been re-
moved from the 4-year adjusted cohort by
leaver code, and the number and percentage
of students from each adjusted cohort that
have been enrolled in high school for more
than 4 years but have not graduated with a
regular diploma; and

(V) information on the number of mili-
tary-connected students (students who are a
dependent of a member of the Armed Forces,
including reserve components thereof) served
by the local educational agency and how
such military-dependent students achieved
on the statewide academic assessment com-
pared to all students served by the local edu-
cational agency; and

‘“(ii) in the case of a school—

‘() whether the school has been identified
for school improvement; and

““(IT) information that shows how the
school’s students achievement on the state-
wide academic assessments and other im-
provement indicators compared to students
in the local educational agency and the
State as a whole.

‘(C) OTHER INFORMATION.—A local edu-
cational agency may include in its annual
local educational agency report card any
other appropriate information, whether or
not such information is included in the an-
nual State report card.
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‘(D) DATA.—A local educational agency or
school shall only include in its annual local
educational agency report card data that are
sufficient to yield statistically reliable infor-
mation, as determined by the State, and that
do not reveal personally identifiable infor-
mation about an individual student.

*(E) PUBLIC DISSEMINATION.—The local edu-
cational agency shall publicly disseminate
the report cards described in this paragraph
to all schools in the school district served by
the local educational agency and to all par-
ents of students attending those schools in
an accessible, understandable, and uniform
format and, to the extent practicable, pro-
vided in a language that the parents can un-
derstand, and make the information widely
available through public means, such as
posting on the Internet, distribution to the
media, and distribution through public agen-
cies.

‘“(3) PREEXISTING REPORT CARDS.—A State
educational agency or local educational
agency that was providing public report
cards on the performance of students,
schools, local educational agencies, or the
State prior to the date of enactment of the
Student Success Act may use those report
cards for the purpose of this subsection, so
long as any such report card is modified, as
may be needed, to contain the information
required by this subsection.

‘“(4) COST REDUCTION.—Each State edu-
cational agency and local educational agen-
cy receiving assistance under this part shall,
wherever possible, take steps to reduce data
collection costs and duplication of effort by
obtaining the information required under
this subsection through existing data collec-
tion efforts.

“(b) ANNUAL STATE REPORT TO THE SEC-
RETARY.—Each State educational agency re-
ceiving assistance under this part shall re-
port annually to the Secretary, and make
widely available within the State—

““(A) information on the State’s progress in
developing and implementing

‘‘(i) the college and career ready standards
described in subsection (b)(2);

¢“(ii) the academic assessments described in
subsection (b)(3);

‘‘(iii) the accountability and school im-
provement system described in subsection
(c); and

‘“(iv) teacher and principal evaluation sys-
tems described in section 2112(b)(1); and

‘“(B) the annual State report card under
paragraph (1).

‘“(6) REPORT TO CONGRESS.—The Secretary
shall transmit annually to the Committee on
Education and the Workforce of the House of
Representatives and the Committee on
Health, Education, Labor, and Pensions of
the Senate a report that provides national
and State-level data on the information col-
lected under paragraph (4).

“(7T) PARENTS RIGHT-TO-KNOW.—

“(A) ACHIEVEMENT INFORMATION.—At the
beginning of each school year, a school that
receives funds under this subpart shall pro-
vide to each individual parent—

‘(i) information on the level of achieve-
ment and growth of the parent’s child on
each of the State academic assessments and,
as appropriate, other improvement indica-
tors adopted in accordance with this subpart;
and

‘‘(ii) timely notice that the parent’s child
has been assigned, or has been taught for
four or more consecutive weeks by, a teacher
who is not qualified or has been found to be
ineffective consistent with the local edu-
cational agency evaluation, as described in
section 2112(b)(1).

“(B) QUALIFICATIONS.—At the beginning of
each school year, a local educational agency
that receives funds under this part shall no-
tify the parents of each student attending
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any school receiving funds under this part,
information regarding the professional quali-
fications of the student’s classroom teachers,
including, at a minimum, the following:

‘“(i) Whether the teacher has met State
qualification and licensing criteria for the
grade levels and subject areas in which the
teacher provides instruction.

‘“(ii) Whether the teacher is teaching under
emergency or other provisional status
through which State qualification or licens-
ing criteria have been waived.

‘“(iii) Whether the teacher is currently en-
rolled in an alternative certification pro-
gram.

‘“(iv) Whether the child is provided services
by paraprofessionals or specialized instruc-
tional support personnel and, if so, their
qualifications.

‘“(C) FORMAT.—The notice and information
provided to parents under this paragraph
shall be in an understandable and uniform
format and, to the extent practicable, pro-
vided in a language that the parents can un-
derstand.

“(j) Privacy.—Information collected under
this section shall be collected and dissemi-
nated in a manner that protects the privacy
of individuals.

“(k) TECHNICAL ASSISTANCE.—The Sec-
retary shall provide a State educational
agency, at the State educational agency’s re-
quest, technical assistance in meeting the
requirements of this section, including the
provision of advice by experts in the develop-
ment of college and career ready standards,
high-quality academic assessments, and
goals and targets that are valid and reliable,
and other relevant areas.

‘(1) VOLUNTARY PARTNERSHIPS.—A State
may enter into a voluntary partnership with
another State to develop and implement the
academic assessments and standards re-
quired under this section.

‘‘(m) DEFINITIONS.—In this section:

(1) ADJUSTED COHORT; EXTENDED-YEAR; EN-
TERING COHORT; TRANSFERRED INTO; TRANS-
FERRED OUT.—

‘““(A) ADJUSTED COHORT.—Subject to sub-
paragraph (D)(ii) through (G), the term ‘ad-
justed cohort’ means the difference of—

‘(i) the sum of—

‘“(I) the entering cohort; plus

‘“(IT) any students that transferred into the
cohort in any of grades 9 through 12; minus

‘(i) any students that are removed from
the cohort as described in subparagraph (E).

‘(B) EXTENDED YEAR.—The term ‘extended
yvear’ when used with respect to a graduation
rate, means the fifth or sixth year after the
school year in which the entering cohort, as
described in subparagraph (C), is established
for the purpose of calculating the adjusted
cohort.

‘(C) ENTERING COHORT.—The term ‘enter-
ing cohort’ means the number of first-time
9th graders enrolled in a secondary school 1
month after the start of the secondary
school’s academic year.

‘(D) TRANSFERRED INTO.—The term ‘trans-
ferred into’ when used with respect to a sec-
ondary school student, means a student
who—

‘(i) was a first-time 9th grader during the
same school year as the entering cohort; and

‘“(ii) enrolls after the entering cohort is
calculated as described in subparagraph (B).

“(E) TRANSFERRED OUT.—

‘(i) IN GENERAL.—The term ‘transferred
out’ when used with respect to a secondary
school student, means a student who the sec-
ondary school or local educational agency
has confirmed has transferred to another—

‘“(I) school from which the student is ex-
pected to receive a regular secondary school
diploma; or
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“(IT) educational program from which the
student is expected to receive a regular sec-
ondary school diploma.

¢‘(i1) CONFIRMATION REQUIREMENTS.—

“(I) DOCUMENTATION REQUIRED.—The con-
firmation of a student’s transfer to another
school or educational program described in
clause (i) requires documentation from the
receiving school or program that the student
enrolled in the receiving school or program.

“(II) LACK OF CONFIRMATION.—A student
who was enrolled, but for whom there is no
confirmatio